Connect 246 - December 2020 by unknown
ISSN 2202-4980
ABN:  98 174 663 341
Number 246
December 2020Connect
supporting student participation
Resources:
• Creating opportunities for co-designing and 
critical thinking: Parliament of Victoria
• Freedom to Learn Podcasts: Phoenix Foundation, UK
• New Publications:  
-  A Year of Making and Learning - book 
-  It’s Our School, It’s Our Time - book 
-  Unearthing Why - book
 -  Democracy and Education - journal 
-  Co-creation in practice - article 
-  Approaches to youth participation - monograph
• PSA: Dyslexia
• Audits of Practice: available online here
• Student Voice facebook group
• Connect ... available online ...  on facebook ...  
archived ... access to other online resources
Co-designing learning 
• Northern Territory Learning Commission: 
  Wagaman Primary School, NT
• Co-designing assessment:  St Bede’s PS, Vic
• All students have agency:  Altona PS, Vic
• Our Voice. Our choice. Our future:  
  Queensland Pathways State College, Qld
• Student summit: The University HS, Vic
• Festival of Ideas:  Brisbane Catholic Education, Qld
• A student-initiated Politics & Citizenship Society:  
  Melbourne Girls Grammar School, Vic 
• Remote education in times of COVID-19:  
  Digital ethnographic study from Brazil - student & parent voices
• VicSRC: Learning from Virtual Congress 2020; Ambassadors;  
   Learning from remote learning - Round 2
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Models aren’t the same as reality. They can be useful to enable 
us to understand reality and to talk 
about it – maybe even to predict 
what might happen, and improve 
our understandings. But they are not ‘the thing itself’. 
These models might be expressed in the words we use: 
‘co-design’ or ‘co-construct’ or ‘co-create’ ... or ‘voice’, ‘agency’ and 
‘participation’. They might be expressed visually, like Roger Hart’s 
‘Ladder of Participation’. I’ve more recently found it useful to think 
about models of the intentions of student voice etc, and to envisage 
these as three embedded ellipses of student voice, agency and 
participation. This has helped me to clarify my ideas; and I recently 
saw a picture that the VicSRC adapted to show a student walking up 
three paving stones, from ‘voice’ as the underlying idea, upon which 
‘agency’ is based, leading to ‘participation’ – and think this is a clear 
illustration of how I’d seen this relationship.
For this issue of Connect, we asked people in schools (and 
elsewhere) to explore practical models of what co-design or 
co-creation or co-construction might look like in schools. 
This is a useful time to do so. COVID-19 and the ensuing isolation 
– and education from a distance – have disrupted our regular patterns. 
Along with every thing else, they have disrupted our assumptions 
about relationships – with each other, to knowledge, to schools. 
It provides a chance to re-think and re-conceptualise education. 
Prompted by the article in the last issue of Connect about 
student agency as a ‘living ecology’, I’ve been pondering some 
current ideas that distinguish between education that is  ‘curriculum-
centred’, ‘student-centred’ or ‘world-centred’. These ideas portray the 
first two as inadequate (as ‘ego-logical’; for example, see a 2017 talk by 
Gert Biesta at https://www.youtube.com/watch?v=QMqFcVoXnTI ).
Education is seen as ‘interrupting students’ desires’ by bringing 
them into collision with the ‘real world’; of ‘(re)turning students 
to(wards) the world [and] encountering the resistance of the natural 
and social world’,  and of ‘practising grown-up-ness’ – of ‘being in the 
world, without being in the centre of the world’ (Biesta quoting Mierieu). 
I hear interesting parallels with the comparisons drawn in the early 
1980s between ‘vocational/neo-classical’, ‘liberal/progressive’ and 
‘socially-critical’ orientations to education (Towards the Socially Critical 
School: Stephen Kemmis, Peter Cole & Dahle Suggett, VISE, 1983).
And I’ve also just been reading Kim Stanley Robinson’s new novel 
‘Ministry for the Future’, which powerfully imagines the political, social, 
scientific and economic actions that would be required for us to work 
on behalf of the future existence of people, the natural world, the whole 
planet, in the face of climate extinction threats. But schools and education 
are strangely absent from these imaginings - and they can’t be!
I once heard someone say that what we do as teachers is to send 
messages to the future. I quite liked that ... well, as a teacher, I would. 
But it’s a bit individualistic and privileges the role of only some of us 
within schools. Rather, I think, schools provide us with a space where 
we work together to continually co-design and co-construct the 
future. We already, unwittingly, do that in all the decisions we make. 
But it’s important that we develop models of education in which we 
do this consciously and explicitly. That’s the context for co-design.
Next Issue ...
It’s been a strange year. I’m not at all sure that we will – or want to 
–  ‘return to normal’ in 2021. But I hope the end of year provides a chance 
for us all to reflect, re-group, and (to some extent) relax. And that we’ll 
all be re-energised for a new school year. Connect remains poised to 
share those reflections, plans and energy. Let us know about them. 
Roger Holdsworth
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Deadline for material:  end of January, 2021
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Why does Connect exist?
Connect is an independent practice journal, 
published bimonthly since 1979!  
It aims to:
•  document student participation  
approaches and initiatives;   
•  support reflective practices;  
•  develop and share resources.
Cover:   
Wagaman PS students discussing their Learning Commission 
presentation with Karen Weston, Chief Executive Officer for 
the Northern Territory Department of Education  (pages 3-5) 
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Wagaman Primary School, NT
Co-designing better learning together
The phrase “we’re all in this together” is no doubt going to be forever linked to the challenges of COVID-19, but what if it 
represented a new approach to how we design and transform learning 
in our schools?
“A teacher’s job is to create 
rooms filled with student 
voices, not to be the main 
voice.” Pernille Rip
+
“We believe that student 
voices can also improve the 
learning that is happening in 
that room.” 
Wagaman Primary School 
Learning Commissioners
The Northern Territory Learning 
Commission (NTLC) has taken 
the enduring challenge of school 
improvement - often siloed in the hands 
of the executive team - and placed agency 
for and control of that improvement 
squarely in the hands of those who 
benefit the most: the students. 
As Pivot’s co-founder, I’ve spent 
seven years working to support student 
voices in schools across Australia. Our 
partnership with the NTLC, over the last 
two years, has been a highlight for all 
involved, as an effective and exciting 
model for a student-led learning 
transformation.
The NTLC is a Territory-wide program, 
based in individual schools that undertake 
to join this initiative. It involves each 
school selecting their Commissioners: 
5 to 11 student commissioners, two 
teacher commissioners and a Principal 
commissioner, who work together in 
co-planning and co-implementing a 
project focused on learning. Since its 
inception in 2016, led by John Cleary, 
now General Manager, School and 
System Improvement at the Department 
of Education, Northern Territory, the 
program has grown from seven to 
eleven schools (both primary and 
secondary) and enjoys the support and 
partnership of Evidence for Learning, 
The Eventful Learning Co and Pivot 
Professional Learning. 
Reflecting on the program so far, 
John says: 
“It has been exciting to see the 
growth of the NTLC since its initial 
design in 2016 and the increasing 
role of students as partners in 
their learning, both in school and 
system improvement. Our belief is 
that those who are most directly 
impacted by the success of school or 
system Improvement efforts, should 
be partners in their design.”
A year of pandemic learning meant 
that I worked closely (yet remotely) in 2020 
with one of these schools: Wagaman 
Primary School in Darwin’s northern 
suburbs. It’s a school of approximately 
(Jessamy Gee, 2020)
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300 students, from a diverse range of 
cultural backgrounds. Approximately 
48% of students come from a Language 
Background Other than English (LBOTE), 
and approximately 25% of students are 
Indigenous. 
The Wagaman Learning 
Commission journey is one of many 
inspiring inquiries in researching, planning 
and acting to improve learning in their 
context. With support and facilitation 
by Teacher Commissioner Lesley 
Colling, Principal Commissioner Mandy 
McKinnon and Deputy Principal Dane 
Russell, I’m honoured to share their story 
of co-designing better learning together 
- where ‘data drives the agenda and 
students drive the action’.
Focus
I started by asking the Commissioners 
how they identified the focus for their 
Learning Commission work in 2020.
Isabelle and Zafeera, on behalf of 
the Student Commissioners, pointed to 
the information they had  about students’ 
learning: 
“Our 2019 NAPLAN and PAT 
(standardised achievement testing) 
results showed us that students 
were under-achieving in Reading 
and Maths, so we decided to do 
something about it. Our (school’s) 
Pivot data showed us that many 
students felt that classes were not 
keeping their attention. This led us 
to ask the question: ‘How can we 
improve student attention and 
learning outcomes?’”
Lesley, Wagaman Teacher 
Commissioner, added: 
“The inquiry starts with achieve-
ment data and student survey 
results. I am always impressed by 
the students’ ability to analyse 
data, and to identify the questions 
that still need to be asked. This 
year, our Commissioners focused 
on improving engagement.”
The Commissioners followed 
up their initial review of the data by 
deciding to collect more information. 
Isabelle and Zafeera explained: 
“We wanted to find out what 
would keep the students’ attention 
on learning. The best people to 
answer this question were ... of 
course the students! We surveyed 
them.” 
This survey identified that the 
students believed that they learnt best 
when they were playing games and 
working in groups. 
“This fired up our brains with ideas 
... many ideas! We needed more 
feedback. We put together a teacher 
survey and presented at a staff 
meeting. The teachers’ answers gave 
us a direction (to focus on): Maths. 
Now we needed to decide on an 
action which teachers and students 
would like.”
Co-designing Process
Lesley pointed to a process in which 
the Commissioners reviewed data and 
investigated a series of potential ideas in 
terms of impact. 
“The Student Commissioners 
collected teacher feedback and 
shared their research with NTLC 
partners and peers.”  
Isabelle and Zafeera pointed to 
the role of the NT Learning Commission 
cohort and partners in helping and 
supporting this process. 
“By talking, thinking, and using 
lots and lots of sticky notes, 
we decided on the action that 
would have the greatest impact 
on learning.”
5December 2020
As a result of these investigations, 
the group decided that the greatest 
impact would come from a Maths Show 
Day that would raise the profile of Maths 
at the school.
Students worked together to design 
appropriate learning activities for the day. 
Isabelle and Zafeera remembered: 
“With the help of a Maths Coach, 
we designed hands-on games 
focusing on different aspects of 
Maths. We planned our Maths 
Show Day for Year 1 and 2 students, 
as we believed this would have 
the greatest impact. The Show 
Day was a great success and we 
received positive feedback from 
the students and teachers. Some 
teachers have even begun to use 
our games in their maths lessons!”
Reflections on ‘co-designing 
learning’
Looking back on these processes, the 
students reflect that they learnt many 
things. Isabelle and Zafeera pointed to 
some outcomes for them: 
“Teaching is hard and takes 
patience! Students love learning 
from other students. Students 
do listen and pay attention 
when they are playing games. 
When students pay attention 
and are engaged, they think 
about what they are doing, and 
learn.”
In her role as a Teacher Com-
missioner, Lesley said she has learnt:
“to kindle and stoke inquiry. 
I encouraged the Learning 
Commissioners to develop a 
‘deeper dive’ into decision making 
before acting.”
Presenting outcomes
The culmination of the Learning 
Commission ‘work’ is the ‘Pitch to 
the Minister’, where students from all 
schools present to both the Minister 
for Education (NT) and the Chief 
Executive (Education). Students have 
three minutes to summarise the focus, 
process and outcomes of their year-
long project.  
Lesley added: 
“Watching the Learning 
Commissioners present their 
findings to the Minister of 
Education, or walking past a 
classroom using a modelled game, 
it is evident that student voice is 
making a difference.”
Mandy McKinnon, Principal 
Commissioner, identified how the 
Northern Territory Learning Commission 
approach provides opportunities for 
students to ‘grow’ their agency - and also 
to bring about changes in the school.
“From a leadership perspective, the 
NTLC journey has empowered our 
students and given them higher 
levels of voice and agency. It has 
been a driver to support change in 
our school. Teachers are beginning 
to develop greater understanding 
about what student voice and 
agency really mean and value it 
through the NTLC process. The 
Pivot student perception survey 
has been utilised as an important 
component of professional 
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The final word goes to Isabelle and Zafeera, on behalf of the Student 
Commissioners: 
“We have proven that students’ opinions are important, and that, if 
we listen to them and act on them, we can improve students’ attention 
and learning.”
Long may this continue!
Cleo Westhorpe 
Co-Founder and Director at 
Pivot Professional Learning
cleo@pivotpl.com
growth conversations with teachers and 
given students an opportunity to provide 
important feedback. 
“Being a part of the NTLC has meant a 
significant and positive shift in student 
leadership opportunities in our school and  
the way student leadership looks and 
functions. This has made student 
leadership more purposeful and action 
oriented.”
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St Bede’s Primary School, Vic
The notion of student voice and agency continues to evolve as educators seek to increase student engagement in learning 
through a pedagogy that includes students’ perspectives. A key 
area of interest is the ways in which students and teachers can 
work together as ‘co-designers’ for learning, a category of Michael 
Fielding’s typology, Patterns of Partnership: Student Voice (2011). In 
order to create a culture of these ‘learning partnerships’, we might 
begin by asking what classroom practice looks like and where these 
opportunities exist for engagement. The area of assessment might 
be a good starting point.
Co-designing assessment
In late 2018, St Bede’s Primary 
School in Melbourne’s eastern suburbs 
started on a journey to address how 
the Personal and Social Capabilities 
within the Australian Curriculum can be 
developed. As a school, they wanted to 
identify opportunities to add depth to 
student learning by engaging them in the 
planning and delivery of an assessment 
process.
Students were soon working 
alongside teachers on an assessment 
rubric to help describe examples of 
elements contained in the Personal 
and Social Capability continuum that 
encompasses students’ emotional 
and social dispositions, intelligences 
and learning. (Australian Curriculum 
Assessment and Reporting Authority, 
Personal and Social Capability, 2013) Social 
and Emotional Learning is identified as a 
primary and key requisite for improved 
learning, so this tool was an important 
step for children’s self-management, self-
awareness and related abilities, such as 
building resilience and motivation.
The rubric was developed to help 
guide curriculum planning and act as 
a checklist for teachers when planning 
units of work and assessing student 
capabilities, set against the personal 
and social achievement goals. Student 
Wellbeing Leader Kahli Schroder felt 
the rubric would help drive change, 
not only in the way teachers plan their 
curriculum, but how personal and social 
skills could be integrated into everyday 
classroom practice. 
Kahli explained that “for it to 
be truly effective, it required student 
participation and a cultural shift in how 
the planning process usually occurs”.
To encourage teacher investment 
in the concept of engaging with 
students as ‘partners for learning’ 
and help create positive school wide 
change, the school leadership team 
identified three key considerations as 
key to this process. They were to ensure 
student involvement as a part of a 
responsive learning environment, to be 
forward thinking and to ensure support 
of school leaders.
The process
The co-construction process at St Bede’s 
began by teachers and students exploring 
a shared understanding of what is meant 
by self-management and self-awareness. 
This occurred during class lessons 
throughout the whole school. The learning 
intentions and success criteria for explicit 
teaching became the key components of 
the rubrics. Through reflecting on those 
personal characteristics that contribute 
to their knowledge of self, students were 
encouraged to learn more about their 
emotions and consider opportunities 
that may lead to increased resilience, 
independence and positive responses to 
challenges.  
Using ‘self-management’ as an 
example, students were asked to describe 
how they manage their daily routine, 
Doug Sandiford, until recently an 
education officer with Catholic 
Education Melbourne and Kahli 
Schroder, Student Wellbeing Leader, 
reflect on an assessment project at 
Kahli’s school.
Rubric for Collaboration  
 
Student:  
Date:  
Teacher:  
 
 
 Exceed Expecta
tions Meets Expectations Ap
proaching 
Expectations 
Not Yet Meeting 
Expectation 
Focusing on tasks I consistently work 
in a 
focused manner  
I often work in a focused 
a manner 
I sometimes work in a 
focused manner 
I rarely work in a focused 
manner 
Participating in group 
tasks 
I encourage and supports 
the efforts of the group  
I often encourage and 
support the efforts of the 
group. 
I sometimes encourage 
and support the efforts of 
the group 
I rarely encourage and 
support the efforts of the 
group 
Listening to the 
opinions of others 
I always listen carefully to 
the opinions of others and 
respond in an 
understanding way 
I often listen to the 
opinions of others and 
respond appropriately 
I sometimes listen to 
others opinions however 
find it difficult to respond 
appropriately 
I rarely listen carefully to 
others opinions and 
always interject with my 
own opinions 
Teamwork I always contribute
 to the 
overall goal of the group 
I usually contribute to the 
overall goal of the group 
I sometimes contributes 
to the overall goal of the 
group 
I rarely contribute to the 
overall goal of the group 
Resilience Rubric  
year 1/2 2019 Student:  Date:  
Teacher:  
 
 
 
 
 
Exceed Expectations Meets Expectations Approaching 
Expectations 
Not Yet Meeting 
Expectation 
I can identify and 
describe my personal 
strengths. 
I can confidently identify and describe my personal strengths.  
I can identify my personal strengths At times, I can identify a personal strength 
I am rarely able to identify my personal strengths. 
I can recognise that 
everybody has different str ngths. 
I can recognise and explain a peers personal strengths. 
I can recognise that my peers have different personal strengths to me.  
I can recognise that some of my peers may be different to me. 
I rarely recognise others strengths. I can identify and explain how I am feeling in a 
challenging situation. 
I can identify and explain how I am feeling in a challenging situation. 
I usually can identify and explain how I am feeling in a challenging situation. 
I can sometimes identify when I am faced with a challenging situation. 
I rarely identify when I am faced with a challenging situation. 
I can problem solve when faced with a  challenging situation.  
I always identify and use strategies to help me in a challenging situation. 
I usually identify and use strategies to help me in a challenging situation. 
At times, I am able to identify strategies to help me in a challenging situation. 
I am rarely able to identify strategies to help me in a challenging situation. I can have a go at a 
challenging task.  
I can confidently have a go at a new or 
challenging activity. 
I can have a go at a new or challenging activity. 
I can sometimes have a go at a new or 
challenging activity. 
I am rarely able to have a go at a new or 
challenging activity. 
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organise tasks and work independently 
or with others. The success criteria for self-
management were identified and agreed 
as a class. Lessons were designed to help 
students draw conclusions about their 
management capabilities and these were 
applied to the success criteria developed 
in prior lessons. Students began to see 
that they are learning skills that add to 
their personal ‘tool kits’ and are able to 
assess themselves against the rubric with 
multiple examples of how they might 
have been successful. 
The Foundation–Year 2 students 
were supported in this process by 
their peer educators (other students), 
while Years 5 and 6 students worked 
more independently and focused 
on the characteristics of resilience 
and independent learning, and were 
engaged in the development of criteria 
for assessing the elements of self-
management.  In order to contribute 
to the criteria for assessing the self-
management elements, teachers took 
time to provide examples and discuss 
their meaning. Students were then asked 
how they could best meet the standards 
eg “what evidence is required?”, “what 
do I have to do in class to improve in that 
area?” 
Challenges
The assessment planning process was not 
without its challenges. The language of 
assessment is complex. To assist student 
understanding, the terminology often 
requires explanation and to be written in 
a more ‘student friendly’ language. 
Another consideration was 
in the use of the assessment tool 
itself. Teachers asked if, through the 
assessment 
process, is it likely “that 
students will rate themselves 
objectively according to the criteria 
that were agreed, or will they instead 
rate themselves according to what 
they think the teachers might say”? 
This question relates directly to how 
engaged students may feel and how 
comfortable they may be in sharing 
their opinions with their teachers and 
others. This is further evidence that 
building relationships based on trust 
is critical to the process and a positive 
learning environment. 
Reflections
Doug felt that the experience of St 
Bede’s PS has reinforced the perception 
that, if student perspectives matter, then 
teachers need to be prepared to actively 
listen and better understand their views. 
This is achieved by working alongside 
students to clarify, act and change and 
also work together on those changes. 
The development of the Personal and 
Social rubric at St Bede’s is an example 
of a school improvement initiative that 
broadened the notion of student 
voice beyond Fielding’s first level 
entry to adult/student partnerships: 
“students as data sources”, to a more 
participatory learning approach with 
students and teachers 
having a shared stake 
in the process and 
outcome. 
A n o t h e r 
important aspect 
of this inclusive 
approach to 
assessment is 
underpinned by 
Catholic Education 
Melbourne’s well-
being framework 
eXcel, which includes trust, 
positive relationships and inclusive voice 
among the essential elements necessary 
to enrich student wellbeing and 
learning. St Bede’s focus on assessment 
provides a practical way to strengthen 
adult/student partnerships and in 
turn, for students to better manage 
and communicate their own emotions, 
maintain relationships and work to 
achieve their personal goals. 
Kahli acknowledged that all 
schools confront significant challenges 
in implementing and maintaining whole 
school change, none more so than during 
the COVID-19 pandemic. Despite the 
disrupted year, in the end what became 
really obvious to Kahli, however, was not 
the end product of the rubrics, but the 
process of making them. Encouraging 
students to plan collaboratively became 
an important learning in itself, and this was 
further developed by teachers inviting 
student dialogue and asking how they 
may have felt and what they discovered 
that did or didn’t work and why. It is this 
discussion and reflection process, and 
using the students’ own terminology to 
describe the language of the curriculum, 
that makes the assessment so powerful. 
Kahli said the value of teachers 
and students having a shared stake in 
the development of the rubric found 
“through this process that students 
don’t see it as the teacher holding the 
power and giving them a mark, but 
they see it as an evaluative tool that 
they are using to support their learning 
growth”.
Doug Sandiford
dsandi47@gmail.com
Kahli Schroder
kahli.schroder@stbedesbn.catholic.edu.au
Collaboration Rubric  
Name: 
Date: 
 
Concerns Areas that need work Criteria Standards for this performance Advanced Evidence of exceeding standards 
 
 We are learning to listen to the person that is speaking  - I can make eye contact  - with the person speaking  - I can listen mindfully and not think about other things  
- I can put my hand up after the person has finished speaking. 
- I can keep my body still, to show I am listening with my whole body.  - My words don’t bump into others . 
 
 
 
We are learning to share our ideas 
- I can share my ideas  - I can elaborate on the ideas of my peers. E.g. I hear what you said Kahli….I also think….  - I can ask questions to clarify my understandings  
 
 
We are learning to take on various roles in group situations  - I can explain explain the various roles that make a group  
- I can take on various roles in group situations  - I can compromise within group settings - I can understand the requirements of a group task 
- I can explain what a successful team looks like, feels like and does.  - I can explain the effectiveness of the group I am working in 
 
Prep Self-Awareness   Rubric  
 
 
 
Student self - assessment  Comments  
Learning Intention: ​We are learning to describe our emotions 
(feelings).  
My own emotions ● I can identify a range of emotions   
 
● I can use words other than ‘happy, sad or angry’ to describe how I feel.   
  
 
 
 
 
 
Emotions of others ● I can identify emotions others might feel. (e.g through role play, a character in a book etc.)  
 
● I can use words other than ‘happy, sad or angry’ to describe how someone else feels. (e.g through role play, a character in a book etc.)  
  
 
 
 
 
 
 
 
 
 
We are learning to un
derstand, recognise a
nd express our emotio
ns because it will supp
ort 
us to know ourselves 
better.  
 
 
Success Criteria  
Reflection  
I can give an example
 of a process I go 
through when I am fee
ling.... 
 
I can give a detailed e
xplanation of my 
feelings using a variet
y of words that truly 
describe how I am fee
ling 
 
I can match colours an
d shapes to my 
emotions to understan
d how I am feeling.  
 
I can use different stra
tegies to help me 
with my emotions. I ca
n explain how each 
str tegy helps.  
 
I can explain how resi
lience can help 
ground my emotions. 
I can explain how to 
ground my emotions. 
 
 
I can explain how I em
pathise with other 
people's stories.  
 
I can make connection
s with stories and my 
own life to help me to 
better understand 
various perspectives a
nd to unpack my own 
life experiences.  
 
I can unpack stories a
nd characters 
experiences to evoke 
my own emotions and
 
identify and explain ho
w I am feeling.  
 
Emotional Litera
cy Rubric 
 
 
Name:   
 
 
Other Comment
s: 
__________________
__________________
__________________
__________________
__________________
_____
__________________
__________________
__________________
__________________
__________________
_____
__________________
__________________
__________________
__________________
__________________
_____
__________________
__________________
__________________
__________________
__________________
_____
__________________
__________________
__________________
__________________
__________________
_____
__________________
__________________
__________________
__________________
__________________
_____
__________________
__________________
__________________
__________________
__________________
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Learning 
Intention  
Success Criteria
 
Student Comme
nts  
WALT To 
identify 
vocabulary 
which helps me 
describe my 
emotions 
● I can recognis
e the 
emotions in othe
rs 
● I can describe
 my 
emotions 
● I can describe
 
situations which
 may 
bring about pos
itive 
and negative em
otions 
 
WALT To name 
a range of 
positive and 
negative 
emotions that 
we can 
experience in a 
day at school 
● I can identify 
strategies 
to help me when
 I have 
a problem in the
 
classroom or 
playground 
● I can identify 
ways that I 
can have a posit
ive 
influence on oth
ers 
 
WALT To 
identify factors 
that contribute 
to positive 
relationships 
with my peers 
● I can describe
 how 
other people ha
ve an 
affect on my emo
tions 
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Altona PS, Vic
All students have agency
The biggest insight that I have taken away from what has been a tumultuous school year, has been the significance of those ‘in the 
moment’ learning opportunities: the spontaneous learning occasions 
that happen regularly within any good classroom.
Since my first year of teaching in 
2007, I have steadily built up a sound 
understanding of researched-based 
teaching strategies, whilst frequently 
reflecting on the impact of my 
teaching. I think it’s what energises 
teachers to continuously learn 
and teach with rigour, passion and 
precision in order to exercise students 
in every sense of the word. 
With the shift to remote learning 
in Term 2, I felt as though my teaching 
toolkit was somewhat taken away, 
and that I had to scramble to keep 
student engagement, achievement 
and well-being elevated. With four 
children of my own at home, two 
of whom were undertaking remote 
learning themselves (Grade 1 and 
Grade 3) as well as two three-year 
olds, it was often an onerous and 
challenging task. 
Agency and voice
The difference is that the classroom is made 
up of a well thought out and planned 
structure that allows for many spontaneous 
teaching and learning opportunities. These 
valuable opportunities develop student 
agency and voice by evolving confidence 
and a belief in both teacher and student. It’s 
authentic and emerges over the course of a 
lesson, day, week, term, and year. Allowing 
for unprompted learning opportunities 
activates a motivation and want to be 
present in the learning. 
To ensure that students become self-
regulated learners and exercise their agency 
positively, I must actively support students 
learn how to learn, in part by supporting 
them to select appropriate deep learning 
strategies. Deep learning opportunities 
are occurring frequently around my 
classroom through differentiated learning 
tasks. It is this type of learning that often 
involves interacting with peers and 
provides students with those ‘lightbulb’ 
moments that I seldom spotted during 
remote learning. Learning is a risk-taking 
endeavour. 
All students have agency
Whether or not this has a positive or 
negative effect on their learning is a 
different story. They may show their 
agency through their decision making 
that aligns with the teacher’s beliefs; 
some may show it by understanding that 
the task may be dull but recognise that it 
could lead to longer-term objectives that 
they aim towards; others may decide to be 
passive and conforming in their learning; 
and we all have students who exert their 
agency by resisting learning. 
The role of the teacher is to 
recognise student agency and facilitate 
this cautiously and positively to enable 
each student’s full potential.
Andrew Gilpin
Learning Specialist and Grade 3/4 Teacher 
Altona Primary School
andrew.gilpin@education.vic.gov.au
http://www.spencerauthor.com/empower-distance-learning/
Connect 246:10
Queensland Pathways State College, Qld
Queensland Pathways State College (QPSC) is a specific purpose state high school that offers a senior transition program for 15 
to 17 year olds who face significant barriers in accessing mainstream 
education. During their time in the program, students are placed in 
the driver seat to their education and future pathway, allowing them 
multiple opportunities to make decisions about their day-to-day 
learning, wellbeing and future pathways. 
Our Voice. Our Choice. Our Future
The school’s values of Belief, Respect 
and Unity provide support for every 
student to succeed, and student voice 
is fundamental in achieving this for each 
young person. 
With six campuses across Queens-
land and a continuously rolling enrol-
ment, it’s important that students at each 
campus have input into what and how 
they learn and the environment in which 
they do so. 
The one school rule at QPSC is 
Respect, and this can look differently 
and mean different things to students 
on different campuses, even from cohort 
to cohort. One practice used on each 
campus is allowing students to develop 
student expectations and ”The QPSC 
Way”  around respect, which is often 
revisited at various times (based on need) 
throughout the year. This allows young 
people to collectively make decisions 
about the environment of our school 
and the way we all wish to be treated. 
We work with students to make 
our RESPECT ways of working: how 
they can show themselves respect, how 
they can show others respect (including 
the staff ) and how they can show the 
community respect. 
Co-designing learning plans
QPSC takes a student-centred approach 
to learning and this begins on students’ 
first day of enrolment. Students make 
decisions about their QPSC goals 
(including an academic, wellbeing and 
transition goal), which becomes their 
QPSC Plan – their own determined 
course of study that is developed to suit 
their own needs. 
Student voice is critical in the 
design of their own pathway. Through 
negotiation with staff and community, 
they select from a range of QCAA and 
Certificate courses on offer that will allow 
them to achieve their individual goals. 
One student says: “Our QPSC Plans 
are designed by us, for us. Our curriculum 
is individualised to our learning needs – it’s 
really tailored to us and we regularly discuss 
our progress. Our wellbeing is actually a 
focus at this school (it’s what actually got 
us here) and our transition goal is really 
supported. We don’t always know what 
we want that to do after school, but QPSC 
give us lots of support and opportunities to 
explore future pathways.” 
Students recognise that, by tailoring 
the schooling experience for each 
individual, it gives power to students to 
explore different curriculums beyond 
what mainstream schools can offer. 
Co-designing campus decisions
Students having a say in what is 
happening on campus is critical to 
student engagement. Our young people 
make decisions every day to contribute 
to the success of our campus. Instead of 
staff assuming our context, we enable 
students to communicate their interests 
and negotiate lessons, activities and 
excursions. Students provide input into:
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opportunities to reflect on decisions, 
what it means to and for them, before 
providing subsequent feedback. 
Students acknowledge that mutual 
respect and unity (which are the schools’ 
values) are actually practised, which 
therefore creates incentives to complete 
tasks to a high level.
Skill development
Student buy-in is integral for the 
effective, and positive, daily running of 
campuses.  Without it, young people 
struggle to develop respect for staff and 
reengage with their education. 
Student voice allows our young 
people to make decisions about the sort 
of educational experience they want to 
have. Being able to negotiate with peers, 
accept differences and understand the 
concept of the ‘collective good’ is a 
crucial part of growing up, and of being 
able to operate in future work context. 
This is a skill students often don’t have 
the opportunity to develop at school, 
but is an important part of what we do 
at QPSC. Students are then able to make 
decisions in their lives and be confident 
to make these decisions. They find that 
their opinions are valued and important, 
and they develop a greater sense of 
self-advocacy and confidence, which 
sets them up for being able to navigate 
future life situations where they need to 
speak up and make tough decisions. 
One student’s view is: “Teachers 
value our opinions which can be seen in 
• Planning campus activities: 
upcoming term plan, excursions, 
guest speakers, purchasing 
equipment to meet requirements, 
sports/activities run on campus
• Cooking program: once per week, 
cooking program with online Coles 
orders; negotiating with other 
students to make purchases and 
spend within a budget
• Rotations: once a week rotations 
– what is involved in activities, 
creating new programs to 
meet student requests/current 
context
• SWEL (student wellbeing 
program) lessons: live online 
surveys allow for anonymous 
voice, immediate engagement 
in class
• Specific Programs (Aboriginal 
and Torres Strait Islander 
Perspectives/Girls Group):  
students decide on the topics 
they want to investigate for the 
year; they choose what they 
want to learn more about
• Campus celebrations: students 
organise menu, decorations, 
invites 
• Student led conferences: an 
alternative approach to parent 
teacher interviews, where the 
student controls the dialogue 
between parents and teachers 
and comes from a strength based 
approach.
Our students feel empowered 
to voice their opinions.  Sometimes 
they take it upon themselves to run a 
collective voting process. Students enjoy 
seeing their ideas come to fruition with 
staff guiding and facilitating the decision 
making process. 
A consultative process is often 
used when making bigger decisions on 
campuses, like the RESPECT expectations. 
Students are initially given an opportunity 
to give feedback on what respect looks 
like in the various contexts on campus 
– explicit teaching lessons, independent 
coursework time, break times and 
movement on/around campus. Staff 
then collate student responses presented 
back to students, for another round of 
feedback and this process continues until 
a unanimous decision is reached. 
Providing time and space between 
consultative sessions allows students 
how they mould and adapt the learning 
environment to make sure everyone feels 
supported rather than expecting students 
to comply like robots.”
Outcomes
When students enrol at QPSC, they have 
often been disengaged from education 
for a significant period of time, due 
to a range of reasons. When students 
are then given the opportunity to 
make decisions and be a part of their 
own learning process, they are more 
inclined to get involved and be a part 
of the program. 
We see attendance and effort 
go up. Students demonstrate higher 
levels of engagement, they enjoy 
their planned activities, experience 
successes (and failures) in their 
planning. Over time, with more 
opportunities for students to be 
involved in the process, they begin 
to realise their feedback is valued. 
They have seen that, after they’ve 
contributed and decisions are 
made based on their feedback, their 
opinions and views are validated by 
being seen and heard in actions that 
are implemented together. 
Young people are more than 
capable of articulating what they want 
and don’t want. Having opportunities to 
do this in a safe, respectful environment 
allows them to experiment with ideas 
and thoughts, negotiate with others and 
make collaborative decisions. 
The benefits of allowing students 
multiple opportunities to co-design 
their learning are endless. 
QPSC staff help to build up our very 
individual personalities to become better, 
more well-versed versions of ourselves. 
They help us to learn practical life skills 
for the future, particularly the ability to 
negotiate with others (each other as class 
mates and also adults) around things that 
matter and impact us.  
The skills they learn not only help 
them feel more supported, comfortable, 
respected and valued at school, but can 
be transferred beyond the classroom 
as they transition into the next phase of 
their lives as leaders of today.
Mitchell Robertson, Kelly Houston, 
Belinda Johnson, Kylie Spann, 
Kylie Watts and QPSC Students
C/o Mitchell Robertson 
Head of Department – Curriculum
 mrobe153@eq.edu.au
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The University High School, Vic
On November 26 this year, The University High School (UHS) in Parkville, Melbourne, had its first ever Student Summit. This 
was a largely student-organised and student-led event, which aimed 
to reinvigorate student voice and activism at UHS by creating a day for 
students to share their opinions and improve their school. 
Student Summit
The Beginnings 
As organisers for the Summit, the main 
challenge we wanted to address was the 
issue of students feeling disenfranchised 
at school, and being hesitant in seeking 
changes to the system. Attendance at 
the school’s Student Representative 
Council (SRC) has been dwindling for 
years, with only a handful of students 
participating in it and the school’s other 
clubs. Many students don’t attend the SRC 
because they don’t believe that it creates 
significant change at UHS. This showed 
us that students at our school were either 
uninterested in using their voices to fix the 
problems with their school, or unaware 
that they could. A year as unprecedented 
as 2020, matched with a change in school 
leadership, seemed like an appropriate 
time to tackle this issue. 
About a month out from the planned 
day for the Summit, a group of around 20 
students met to begin organising it. We 
realised that there needed to be a way 
in which we could gather a group of 
students who represented a cross-section 
of the University High community. We 
didn’t want to attract just senior students, 
or just the ‘smart”’ students, or the ones 
selected by teachers. We wanted to 
attract a diverse group of students who 
were all genuinely interested in what we 
were attempting to do. But we needed to 
spread the word and gauge the attitudes 
of the school. 
So we turned to surveys.
Surveys on their own wouldn’t be 
appealing, but through Instagram polls, 
promotional videos and mysterious QR 
codes plastered around the school, we were 
able to receive responses from around 
700 students, who voiced their opinions 
on how the school could improve. These 
surveys were initially open-ended, so we 
could determine what the majority of the 
school community valued the most. 
Analysing the Survey Results
Once the survey received a sufficient 
number of responses, members of the 
organising team had the (tedious, yet 
entertaining) job of reading through 
all the responses, to identify the major 
recurring complaints and ideas. One of 
the most popular responses was the 
introduction of soccer goals, and making 
the school more aesthetically pleasant. 
Though many of the responses weren’t 
necessarily classroom or curriculum 
based, a popular response was that 
there was too much homework, and 
that too much class time was taken up 
by teachers talking at students for long 
stretches of time. 
 After having a better understanding 
of what students valued, we decided to 
create five different groups focusing on 
more specific topics: School Community, 
Teaching and Learning, Wellbeing, 
Environment and Facilities, and Student 
Leadership. 
 It soon became clear that almost 
half of the survey responses were slightly 
less useful than we’d first hoped, with 
many very brief answers such as: ‘I don’t 
know’, ‘probably’ and ‘bad.’ This wave of 
uninterested responses, however, made it 
easier to estimate the number of people 
who were truly interested in participating 
in the Summit. 
 By the end of this selection period, 
around 60 students were chosen from 
across all year levels to attend the 
Summit and voice their ideas. Before 
the day, a Padlet was shared to these 
students, to brainstorm their ideas on the 
chosen issues, so that they could arrive 
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The next paper in the series by EdPartnerships about 
Learner Agency as a Living Ecology (that began in last 
issue), will appear in Connect in 2021. It will focus on the 
contextual conditions that influence agency: Where we 
find ourselves & Who we find ourselves with. This will be 
followed by a third paper that explores how dialogue and 
deep listening contribute to the conditions for learners’ 
agency, with this final paper giving attention to the 
productive sharing of power. 
You can stay connected with EdPartnerships via their website:  
www.edpartnerships.edu.au
Follow them on Twitter: https://twitter.com/PartnershipsEd  
or by connecting via LinkedIn: 
https://www.linkedin.com/company/edpartnerships-international
at the Summit with ideas already at the 
forefront. The major recurring points from 
the school-wide survey were also added, 
so that, even if students weren’t attending 
the Summit, their voices were still being 
represented in a way. 
On the Day
The Summit was almost entirely run by 
students, with teachers only supervising 
for legal reasons. The day began with 
Principal Ciar Foster addressing the 
students about student empowerment, 
and how important it is for student voice 
to be shared and acknowledged in a 
school setting. The speech confirmed 
to us that the school administration was 
enthusiastic about hearing what we 
have to say as students, and that our 
suggestions would be taken seriously. 
This speech was followed by the 
words of Idil Ali, an activist and former 
student of University High. She provided 
a new perspective for students about 
how we can approach changing the 
school, and how to address underlying 
issues that may be present in the school 
system. It was refreshing to hear from a 
former student who was able to connect 
with us, and remind us that we are not 
alone in this pursuit. 
 After this introduction, the five 
main topics previously decided by the 
organising group were presented, and 
students were given the opportunity 
to choose which group they would like 
to join for the day. Summit Organisers 
then became group moderators, guiding 
discussions and creating an action plan, 
inspired by the format of the VicSRC. 
After creating a skeleton of what 
needed to be focused on, based on both 
the Padlet and group members’ opinions, 
the groups came together and shared 
their findings. This initial presentation 
allowed all the Summit attendees to 
come together and provide feedback to 
each other on improvements for their 
ideas and discuss areas they felt other 
groups may be failing to address. 
 After lunch, groups worked 
on the feedback they were given to 
create a final ‘Action Plan’, and also 
had the opportunity to collaborate 
with different groups, once realising 
that the issues were interconnected 
at times. For example, the Wellbeing 
group intersected with the Teaching 
and Learning group’s ideas in regards 
to teacher and student relationships, so 
members from the two groups talked 
with each other to compare their ideas. 
Once the groups had generated 
their Action Plans on what they 
specifically wanted changed, and ideas 
for how to do so, they once again 
presented their final plan to all the 
Summit attendees to finish the day. 
Implementing our Findings
In the days following the Summit, 
students from the organising team 
worked together to compile a final 
report of the main findings.  Moderators 
from the five groups came together 
to present the issues and solutions 
discussed by their groups in one cohesive 
document. Once completed, this report 
will be handed to the principal and the 
SRC so that they can begin work on 
implementing the changes discussed 
by the students. 
 On the whole, this day provided 
an opportunity for students to express 
their thoughts on their school in a way 
that hasn’t been provided to them in 
many years, and responses on the day 
were very positive. A post-Summit poll 
was conducted of attendees to receive 
feedback on how to improve it in future, 
and, while helpful suggestions were 
provided, overall 100% of responses said 
that they would attend another Summit 
next year and that they would be interested 
in assisting the changes discussed on the 
day to be implemented. 
This marks an encouraging turning 
point for student engagement at our 
school for, in the past, most students have 
been largely apathetic towards taking 
part in projects to improve the school. 
Following this Summit, our main goal is to 
encourage more students to be active in 
determining  how University High runs. 
 We therefore hope to see this 
momentum endure, so that students can 
continue to collaborate and put these 
recommendations into action in 2021 
and beyond!
Bethany Feik 
Preimi Raveendiran
For more information, contact:
Adam Brodie-McKenzie 
Learning Specialist Student Agency
The University High School
abrodiemckenzie@unihigh.vic.edu.au
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Student voice researcher Adam Fletcher said ‘it is not enough to simply listen to student voice. Educators have an ethical imperative 
to do something with students, and that is why meaningful student 
involvement is vital to school improvement’. 
Around the world, schools 
everywhere are attempting to re-engage 
students who are disconnected and 
disengaged from the educational process. 
Multiple researchers like Adam Fletcher 
and Roger Holdsworth have discussed 
that the most effective way to start the 
process of re-engagement is for schools 
to actively create a space for student 
voice and agency within their decision-
making processes. Schools should not 
only be listening to their students, but 
also implementing their feedback and 
helping them develop their ideas for the 
improvement of the learning experience.
Towards the end of 2019, my school 
introduced a program called the ‘Student 
Innovation Grant’, which gave students 
an opportunity to propose an idea 
towards the improvement of personal 
learning experiences, and upon receiving 
the grant, implement the idea. As a part 
of the Student Innovation Grant program, 
I proposed the creation of a Politics and 
Citizenship Society (PCS). 
The goal of the PCS is to spread a 
key message around the wider school 
community: politics is in everything that 
we do. We find it within the workplace; 
we find it within families; we find it within 
our everyday interactions. We must be 
engaged in politics, not only to create 
change and to look out for ourselves, but 
also to be responsible and active citizens. 
We need to redefine the meaning of 
politics and citizenship. These concepts 
have been misconstrued and distorted 
in a way that has discouraged us from 
being active citizens. But how can we call 
Australia a true and egalitarian democracy 
when our citizens are not engaged and 
we are not involving and teaching young 
people about their voices? How can we 
be global citizens if we are not aware of 
the issues of the world we live in? 
Many young people have fallen 
victim to the notion that politics is 
reserved for the controversial, power-
mongering and aggressive characters 
in Canberra and other capital cities 
around the world. Since the beginning 
of civilisation, some form of politics 
has existed within our society. Politics 
is integral to the human psyche of 
governance, leadership and change, and 
without it, we cannot make progress as 
a society. I have always believed that 
the essence of politics lies in the wish 
to create change, and this relates to 
the idea of student voice and agency 
as well. Creating change within schools 
takes passion, time, energy, negotiation 
and compromise: the pillars of politics.
The Politics and Citizenship 
Society is advertised to Years 9 to 12, 
as having a certain level of maturity 
and understanding is important in 
what could potentially be controversial 
discussions. Meeting once a week 
on Monday lunchtimes, the PCS sets 
discussion questions on various topics 
– from climate change to media to the 
meaning of politics. 
In addition to that, every month the 
PCS hosts one guest speaker to build on 
the theoretical discussions by listening to 
practical experiences, and to inspire and 
display how politics can be manifested 
in different ways within the community. 
So far, the PCS has welcomed the Hon. 
A student-initiated  
Politics and Citizenship Society
Professor Katie Allen MP (Federal MP 
for Higgins), Ashleigh Raper (ABC NSW 
State Political Journalist), and the Hon. 
Mark Dreyfus (Federal MP for Isaacs and 
Shadow Attorney General). The PCS also 
organised a US Election Analysis Panel in 
November. 
So far, there are over 40 overall 
members, with at least 25 showing up 
consistently every week.
The PCS is an example of a school 
and teachers actively working to create a 
space where students can have a voice, 
where students can take ownership of their 
learning and interests, and share those 
ideas and experiences with their peers. It 
has given students who felt helpless and 
alone in what is a tumultuous era in world 
politics a safe space where they can talk 
to and ask questions of like-minded and 
interested peers, without feeling judged 
or pressured. Having these kinds of spaces 
within schools helps students to find 
their voice and to build a sense 
of connection and belonging 
within the community, which in 
turn lessens disengagement and 
disconnection with the entire 
educational process. 
The PCS is a powerful cause 
as it works to inspire and engage 
students. Students often do 
not realise that they have a 
voice, let alone the power it can have to 
create change, but the PCS has allowed 
students to consider great political 
leaders and movements who have raised 
their voices in order to be heard, and this 
in turn, has encouraged students to have 
more of a voice and take more agency 
within their own educational journeys. 
In the words of Madeleine Albright, 
first female US Secretary of State, ‘it took 
me quite a long time to develop a voice, 
and now that I have it, I’m not going to be 
silent’.
Ahelee Rahman
Year 10, Melbourne Girls Grammar School
ahelee.rahman@mggs.vic.edu.au
www.aheleerahman.com
Melbourne Girls Grammar School, Vic
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Parliament of Victoria, Vic
The Parliament Prize is an annual competition run by the Parliament of Victoria that provides an opportunity for students 
to present a 90 second statement to Parliament on an issue of their 
choice: the same format that Members of Parliament (MP) use for their 
member statements. 
Creating opportunities for co-designing and critical thinking
As the prize expands, we have 
had a number of enquiries as to how 
teachers might best support students 
in developing their member statements 
and embed the ideas of the Parliament 
Prize into the curriculum. While obviously 
we’re excited about the expansion of the 
program and providing young people 
with an opportunity to have their voices 
heard on a topic of their choosing, we 
are conscious that providing advice can 
equate with providing more structure. 
Therefore, we have found ourselves 
considering ways in which we might 
provide support and structure, without 
diminishing opportunities for student 
voice and agency. 
The discussion below draws on Garth 
Boomer’s (1992) ideas of negotiated 
curriculum and co-design. In doing so, 
it recognises the ‘non-negotiable’ aspects 
of the curriculum (whether outlined 
in the curriculum, set by school policy, 
wider educational policy, or in this case, 
the parameters of the competition) and 
therefore identifies spaces of possibilities 
for student ideas and investigation.
One of the most common, and 
perhaps most comfortable, opportunities 
for co-design in a task like this is the 
negotiation of what issue students can 
focus on for their member statement. 
While the competition is around state 
issues, students have covered a large 
array of topics – including issues relating 
to local, state and national government. 
This year there was everything 
from big issues such as plastic pollution, 
COVID-19 restrictions, mental health and 
Black Lives Matters to issues of a more 
localised or personal nature, such as 
access to medical care in regional areas, 
school facilities and local infrastructure. 
Negotiating topics may be a 
familiar part of co-design. In this case, 
teachers are positioned as facilitators, 
supporting students in developing 
rich questions and information literacy 
skills, as the students research and 
develop their positions in relation to 
their chosen issues. The desire to have 
students critically engage with the 
complexities of their chosen issue and 
have a maximal approach to citizenship 
is, as McLaughlin (1992) argues, 
desirable as it moves students beyond 
“an unreflective socialisation into the 
political and social status quo” (p. 238) 
or a minimal approach. Developing this 
maximal approach, however, can take 
time for students to delve into the issue, 
identify the complexities and find how 
to represent the complexity in a way 
that makes sense.
The need to represent complex 
issues in a linear argument is perhaps 
one of the reasons why we offer 
students template structures; it 
categorises information and removes 
the discomfort of finding ways to 
coherently talk or write about the ‘grey 
areas’ or ambiguities of an issue. 
But conversely, opening up 
the structure may provide another 
opportunity for co-design and student 
voice, although perhaps a more difficult 
option for co-design than negotiating a 
topic. 
The purpose of a member 
statement is that an MP can speak to 
the chamber on any topic, using any 
manner that they see fit, as long as it 
takes 90 seconds and language use 
is respectful. There are a number of 
resources available to help students 
explore the different ways Members 
of Parliament might structure their 
statements, such as videos of Members 
delivering their statements in either 
Federal or State Parliament, or Hansard 
reports of member statements. 
This may also require some literacy 
resources to help students deconstruct 
the different language and argument 
conventions used by the MPs. The 
Victorian Department of Education’s 
Literacy and Numeracy Toolkit and the 
Victorian TESOL website have some great 
resources, namely the Teaching and 
Learning or Curriculum Cycle, which can 
help students with their investigation of 
language and structure. However, again 
there is a continuum between a minimal, 
unreflective approach and the maximal 
approach where students exercise their 
agency in making choices in not just 
what they represent in their statement, 
but also how they represent their ideas.
Co-designing the different aspects 
of a task, such as delivering a member 
statement, enables an increase in student 
voice, agency and critical thinking, 
regardless of whether students decide to 
enter the competition or not. 
However, it is also complex as 
it begins to engage students in a 
more critical form of civics education, 
potentially delving into some issues that 
may be considered controversial. These 
controversial issues are an important part 
of civics and citizenship education, as 
they connect the work of the classroom 
to the outside world but can also be 
really difficult to navigate for teachers as 
well as students. Embedding member 
statements in the classroom can provide 
really valuable opportunities to negotiate 
the topics and structure of what students 
say. 
And yet, for us, there are still further 
opportunities to explore how we might 
continue to support co-designing 
curriculum, such as ways to navigate 
discussions of controversial issues, which 
enhance student voice and agency, and 
maximise their engagement with civics 
and citizenship education. 
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Brisbane Catholic Education, Qld
BCE Student Voice 
2020 Festival of Ideas
The Festival of Ideas (Festival) is an annual event currently in its second year, for secondary students across Brisbane Catholic 
Education (BCE), providing them with a platform to discuss issues 
relevant to them and develop action plans for their ideas. This is an 
event run by students for students, with a lot of initial planning done 
by Student Voice Consultants (SVCs) in preparation for and during 
the day. In the end, 40 student delegates from BCE secondary schools 
attended this year’s Festival. 
Even with one of the most difficult years,  
students were able to run a highly successful event
Planning of the Festival in light 
of COVID-19 was challenging. Social 
distancing measures were put in place 
on the day, with all chairs being spaced 
the recommended 1.5 metres apart. 
Additionally, SVCs participated in prior 
workshops teaching us how to facilitate a 
group in both online and ‘real life’ settings. 
Luckily, the event was able to be held in 
person with the Festival being hosted on 
October 1st at The Edge, State Library of 
Queensland. 
To kick the day off, an icebreaker 
dance of the Nutbush was run for the 
delegates to help them feel more 
comfortable in the environment and with 
one another. After this, we moved into 
Session One where delegates worked 
together in small groups to gain a shared 
understanding of student voice. After 
Session One, delegates moved into 
Action Teams based around five topics - 
mental health, belonging, safety, student 
voice and learning. The delegates were 
allocated to the Action Teams based on 
their preferences. 
In these teams, SVCs facilitated 
discussions to develop a shared definition 
for the group’s topic. These discussions 
led to a brainstorming activity about 
what their dream school would be if the 
issue no longer existed. We then moved 
to forming an action plan for the things 
students, school staff, and the BCE system 
could do to address the identified issues. 
At the end of the day, SVCs who 
facilitated the Action Teams presented 
their final action plans to all attending 
students and BCE Executive Leaders. 
Finally, delegates voted on a priority 
issue for 2021. The priority issue voted 
in by delegates was Mental Health, 
meaning this will be the focus for the 
2021 Student Voice Consultant Team. 
Overall, the Festival ran very well, 
leaving everyone with a sense of pride, 
accomplishment, and some newfound 
friendships. The Festival of Ideas is an 
extremely important event for students 
as it shows them how much of an impact 
they can have on their own education. The 
event was a great success even with the 
constraints of COVID-19 safety planning, 
and each student was able to make a 
positive impact, not just for themselves, 
but the whole BCE system. 
Abraham Wilson 
Teagan Manning Bingham 
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I can’t believe it’s been over a year since I went to the Brisbane Catholic Education (BCE) Festival of Ideas as a delegate. Fast forward to 2020 
and I’ve spent an amazing seven months as a BCE Student Voice 
Consultant (SVC), working in an incredible team that is creating a life 
changing platform for their peers in BCE. 
Reflections from a Brisbane Catholic 
Education Student Voice Consultant
I’ve got to be honest: when I first 
applied to become a SVC, I didn’t have 
many high expectations. I thought it 
was going to be the usual Student 
Representative Council role, where 
nothing gets done. But I came in with a 
little bit of hope that maybe, just maybe, 
we were going to make a change in the 
system and give students the power to 
utilise their voices in their community. 
However, that little hope shortly faded, 
when the news of COVID-19 broke. 
Our world changed. We went from 
seeing our friends five days a week, 
to communicating with them only on 
Teams and/or social media. At the peak 
of the pandemic, I was so certain that 
my vision of changing the system and 
giving students a voice was an even 
more distant dream. 
One thing’s for sure, I had no idea, 
even in a pandemic, just how much of 
an impact we were going to make as 
BCE SVCs. On Teams, we developed 
our skills with Amy and Paul, two 
phenomenal trainers who taught us the 
skills to facilitate and to ‘speak our truth 
to power’: to courageously stand up 
for what we believe. During our online 
sessions, BCE SVCs bonded over our 
passions and differences. We listened 
to each other’s stories, discussed ideas 
on how we can give under-represented 
students a voice in the system, and how 
we could create positive change in our 
schools. 
I’m still mind blown that even through 
uncertainty, BCE was deter-mined to give 
students a voice. They were open to our 
ideas. We weren’t just students to them 
or tokenistic figures; we were their future 
leaders, change-makers and revolutionaries. 
That’s the beauty of being a BCE student: 
you are more than just a Year 7 or a Year 11 
student. 
When COVID-19 cases started to 
drop in Queensland, we had the privilege 
of meeting the BCE Leadership Team, 
including Ms Pam Betts, BCE Executive 
Director.  I will never forget the time that I 
met the Leadership Team at the BCE head 
office. Ms Betts joined us for lunch – best 
lunch I’ve ever had. It was the first time that 
I’d felt a person in a powerful position in the 
education system really cared and listened 
to what students had to say. 
Having those difficult conversations 
about racism, diversity, and inclusion with 
people in leadership roles can be difficult 
and very intimidating. Ms Betts listened. 
She cared. And she was willing to learn. 
As a student, I felt comfortable speaking 
about issues that mattered to me and other 
students in the BCE Community. 
And you know what else felt really 
good? Having the same feeling when I 
spoke to the other BCE Leadership Team 
members. They listened. They cared. And 
they were willing to learn. They shared the 
new strategic plan for BCE and wanted to 
hear our opinions. Not many education 
systems give these opportunities to their 
students, but BCE does. 
I went home and I couldn’t stop 
talking about my experience of not only 
meeting with the BCE Leadership Team 
but the opportunity I got given to use my 
voice - to represent not only myself but my 
peers. And I know I wasn’t the only SVC 
who felt this. Every single SVC was in awe 
of the BCE Leadership Team’s willingness 
to listen and learn from their students.  
Students have a voice. They have 
fantastic ideas and solutions but what we 
see in the education system is the lack 
of opportunities for students to use their 
voice powerfully. I can assure you now, 
BCE is literally changing this negative 
narrative. The BCE Student Voice Initiative 
is giving students the platform to utilise 
their voices, even if it is challenging and 
even a little intimidating. What a privileged 
experience it’s been and an honour to 
represent students in the Brisbane Catholic 
Education system. This is what BCE is all 
about... empowering students to create 
and be the change. 
Esther Ebiya
For further information, contact:
 Carolyn De Witt-Ryall 
Senior Advisor – Professional Standards & Student Protection
Renée Devereaux 
Student Protection Officer & Student Voice Project Lead
voice@bne.catholic.edu.au
A video of the Festival is available at: 
https://youtu.be/astKLkdJULM
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International Voices, Brazil
Remote education in times of COVID-19: 
A digital ethnographic study of the  
‘New Normal’ in some parts of the world
The health crisis that shook the world due to the Corona Virus, arrived in Brazil in February 2020. In March, schools closed and forced 
millions of students into remote education. This changed institutions 
such as the family, school, and work. Houses became the single spaces, 
suddenly and involuntarily, for three of the institutions most present 
in modern society: family, work, and school. To protect themselves or 
avoid contagion, people found themselves confined in their homes 
and began to focus their activities on their peers’ daily coexistence. 
We carried out research in this 
period to analyse the impact of remote 
education on children and young people 
in elementary and high school during 
social isolation in Brazil, Italy, France, 
and Portugal. We heard their voices 
about expectations, perceptions, and 
experiences to describe and make sense 
of this particular socio-educational time.
Based in Rio de Janeiro, Brazil, we 
drew upon interviews with mothers and 
their children who were experiencing 
remote education. Some of these mothers 
were also teachers working during this 
period from home, or school principals 
dealing with the school routine; they 
speak as mothers of students and as 
professionals. 
We involved a total of 30 people 
in seven groups: 11 mothers and 19 
students. The voices of the students 
were heard directly or through 
the reportage of their mothers, or 
through participant observation. 
In most of the interviews, mothers 
answered the questions, but in 
Italy, France, and Portugal, the 
daughters participated directly. In 
contrast, in the other groups, the 
daughters and sons were present 
but did not want to speak in front 
of the camera, but preferred to 
participate indirectly. 
We report here our summary 
of the comments from all the 
interviewees, but for this article, 
we are mainly highlighting those 
directly from the students. 
The mothers interviewed were 
academics who belong to an upper 
middle class socioeconomic group. 
While we understand the importance 
of socioeconomic inequality, we were 
not directly concerned in this research 
with these issues, but were curious to 
see if remote education problems took 
place in the present socio-educational 
scenarios.
The following questions guided 
researchers and were elaborated on in 
the interviews: 
• How is schooling going in your 
home? 
• How does your son or daughter 
perceive him/herself as a student 
at home? 
• How do you see yourself as the 
mother of a student studying at 
home? 
• As a teacher, what do you think of 
the idea of education going from 
school to home? 
• As a mother, what would you like to 
ask your child’s school on the topic? 
We also investigated the difficulties 
and solutions around remote education to 
understand the future of post-pandemic 
education. The questions sought 
similarities and differences between each 
person’s experiences in each group and in 
different places where the interviewees 
lived.
The full report of the research 
introduces the theme and describes 
the methodology used; presents the 
categories derived from the inductive 
analyses of the interviews; provides 
interpretive ethnographic vignettes, 
categories, and subcategories; and shows 
the result and final recommendations. It is 
available at the link in the graphic below: 
https://bit.ly/3lw4Un2
Themes
The major themes emerging from the 
analysis were the personal impact 
on individuals, education (school, 
learning, tasks, quantity etc), solutions 
and difficulties (more solutions than 
difficulties were mentioned), technology, 
and time.
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Personal Impact
Amongst other responses, we noted interviewees’ different 
concerns with remote education, such as improvisation, 
disorganisation, excessive tasks, difficulties in using 
technologies, anguish, anxiety, and stress. These social 
isolation concerns brought children, young people, and their 
families into a new interaction with knowledge and learning, 
using technology. They also point to a certain optimism and 
positivity about changes in interpersonal relationships among 
family members and with the schools, and the school’s future 
using technology.
Tasks involving remote education consumed a large 
part of the routine of parents and children, causing stress and 
anxiety. One of the interviewees said:
I am a mother of five children... The first three are in school.... We 
talk about [remote education] on a day-to-day basis; we are 
talking a lot about it: ‘Ah, I’m going crazy! The Internet is out! 
The other [children] call me! The classes are at the same time!’ 
This is a severe matter that changed everyone’s life. I’m 
going to talk about mine, but I also believe that this is a global 
issue that surprised us. No one was prepared for this moment, 
nor how to manage this... 
It all started like this: ‘There will be no classes in São Paulo 
tomorrow.’ So we stayed at home, not knowing what to do; not 
knowing what was going to happen. 
It was also a new moment for the school, a novelty, because 
they too, we realised, did not know how long it would last! What 
was going to happen? How was it going to be? 
Today we are more satisfied. We know that the children 
will not return to school before August. Having that in mind 
already helps to make the issue of classes’ routines flow better. 
It’s one thing that came to stay for a long time! A very long time! 
(mother, São Paulo, Brazil)
Everything is new for both her family and school; she has to 
study to teach her children; she doesn’t understand pedagogy 
to help with the tasks imposed by the school; she continues to 
pay the school fees, even though, unexpectedly, she takes on 
the role of teacher for three different grades; she defines this 
situation as new and complicated, even with her husband and 
mother-in-law to help. In the course of these difficulties, she 
points out that remote education creates a routine for children 
and forces them to study, which is positive.
Some students said:
It’s OK, but it is a little bit annoying, because I cannot go out. ... 
It’s cool when I’m with the other ones, but it’s OK if I’m alone also. 
(student, 9 years old, fourth grade, France)  
The experiences are very stressful, because many teachers do not 
understand that we are at home all day, but we cannot dedicate 
ourselves only to school all the time.  (student, 17 yo, Italy)
Education
Remote education was a new endeavour in the lives of 
the respondents. They reported difficulties, using strong 
words such as ‘madness’, ‘frustration’, ‘stress’, ‘anxiety’, ‘anguish’, 
‘nightmare’, ‘absurd’, ‘frightened’, and ‘angry’. However, in 
general the responses were optimistic about the future of 
remote education, pointing out its possibilities in combination 
with face-to-face learning. Thus, hybrid teaching could be the 
right direction for the school’s future.
We also noted ‘dialogue’ and ‘autonomy’ as positive 
subcategories, suggesting the need for the school to open 
up to students’ desires and needs, to understand their ways of 
learning, and to listen to their voices.  
The first time in class, the Maths teacher, he talks a little bit with us, 
we talk a little bit; or similarly with Italian, we make arguments, like, 
talking about the reality of now ... when we’re talking to the teacher 
about what we’re thinking, what we’d like to do when all this is over; 
so I think it’s cool.  (student, first year of higher school, Italy)
We observed that the nature of educational activities 
was confused and improvised. Concerns were raised: students’ 
overwork; teachers’ unpreparedness; even their changing of 
posture in front of the cameras; the lack of autonomy of children 
and youngsters; difficulties with the transition from school to 
home; the diversity of tasks’; difficulties with the management 
of digital platforms; and the understanding of activities. These 
generated stress, anguish, and anxiety among students and 
mothers, demanding attention and time. 
I think this type of work gives very little stimulation for us to study, 
to put the maximum effort to do the work.  (student, 17 yo, Italy)
Sometimes there are teachers who are more rigid than others. For 
example, my French teacher expelled a student from the class for 
speaking out of the turn. There is an option in chat to raise my 
hand, but she does not let me talk. The conversation is not fluid; if 
we have a question, we have to raise our hand on chat; we cannot 
talk when we know. (student, 15 yo, 
ninth grade, Portugal)  
One possible interpretation is 
that we cannot transfer the same 
activities from schools to homes. 
Mothers became full-time teachers, 
even though they did not have a 
domain of didactic and curricular 
abilities. On the other hand, they 
had, at the same time, to take care 
of their children. The school cannot 
transfer its standards to home. 
The interviewees tell us about 
their feeling of inability to learn the 
contents and perform the tasks in 
the time required by the school. In 
turn, the school lost the sense of 
control of its function and dealt with 
little skill with the technologies at 
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hand, causing the impression of 
disorganisation, lack of planning, 
and inattention to students’ needs. 
By trying to enforce the same rules 
from school to remote education, 
the school got lost. Rather than 
adapt to a new reality, it maintained 
a fixed structure as the only possible 
one. With this, it loses the potential 
of itself as a space of knowledge, 
searches, dialogues, debates, 
pleasures, challenges, discovery of 
different possibilities of expressions 
and languages. 
One example is assessment, 
which is too much and very 
decontextualised!  Evaluation main-
tains the same regulatory logic and 
classificatory measures: no change. Thus, the school does not 
consider the pedagogical dimension of evaluation and the 
idea of assessment for learning.
It is impossible to have human contact with teachers, so it makes 
everything more difficult to understand in classes, and in tests too, 
because we were used to being able to ask questions during the 
tests.  (student, 17 yo, Italy)
Because we stay at home, we make a lot of video calls, even during 
the tests, because, like, the teachers don’t see if we use our cell 
phones or not, so sometimes during the exams we help each other 
too.  (student, first year of higher school, Italy)
Similarly, the excessive number of tasks using multiple 
communication vehicles and the variety and quantity of 
teaching materials, demonstrate the school’s unpreparedness 
to understand other times and spaces. As we have seen, it 
seems to be a way to pass the time. In short, dealing with the 
health crisis, without knowing what to expect, led the school 
to discredit the initiative of students and their parents. 
Solutions and difficulties
The negative aspects or difficulties included: ‘isolation’ (the 
period of social isolation due to the pandemic requirements); 
a lack of choices - the obligation to stay home and to 
attend classes using technology; emotional frustration and 
uncertainty; and finances - the impact of difficult times on the 
family’s economy.
However, it is also essential to note the positivity in 
perceptions. People are optimistic about a better future. 
Positive aspects to tackle solutions
The family got closer, we met much more, talked more. I believe 
that we all got to know each other, especially parents and children. 
Because the husband and wife have partnership and collaboration, 
not that this will not change also, but we already shared the problems; 
we are adults. Still, with my daughters, I think they matured a lot, 
began to have other values. I’m sure they will come out of that better 
off. (mother, Italy)
We did not value our daily life. We often complained, we didn’t value it 
and now we’re seeing how much we had. How many opportunities... 
For example, me and my sister, how many times we complained 
that we had to go to school, had to wake up early, but now ... I think 
how much life is delicate and that we have to thank that we are well, 
that we have a place where we can be. Here we have a situation 
of economic crisis and many people are not even having things to 
eat, losing work, and we are here with health, with food, everyone 
together; it makes you think a lot about the day we have. I think a 
stronger impact is going to be going back to reality and seeing that 
everything is going to be different. You can meet people as before, 
but you cannot hug your friends or your family, you will not be able 
to do many things that we did before. We did not value these and did 
not know what we had. (student, 17 yo, Italy)
We’ve learned to give more value to the things of each day ... give 
more value to what we do every day, enjoy every moment, because I 
do not know when we will be able to have this moment again. If you 
want to say something, it is better to talk, because suddenly you will 
not be able to talk anymore, right. So enjoy everything.  (student, 
first year of higher school, Italy)
A positive thing, I think, in fact, is this new use for home! Until then, 
our house was a living space, but I never thought of it as a school. 
So, I see that, even with all the difficulties, we managed to become a 
school. We needed organisation, programming, and planning. But 
it’s working today. I see that if I applied homeschool for my children, I 
could do it. The other thing is, if I didn’t have this measure of isolation, 
I wouldn’t be at peace with them going to school in a pandemic 
situation. It would be uncomfortable to have classes at any cost at 
school. So, I see it as an opportunity to preserve us. I hope that these 
values come to stay... I have the opportunity to be with my kids, to 
teach something to them. (mother, São Paulo, Brazil)
Negative aspects that express difficulties
Taking classes at home is cool, because... no, wait, it’s not cool. I’d 
rather go to school, of course. We do much more tests. Like, every 
day has a test; today I did a grammar test, yesterday I did an art 
history test, every day has a test. Then we have classes and more. 
One of the subjects I do is artistic and then I have to do even more 
drawing. This gets really boring because I’m not a person who 
likes to study a lot. At least when I went to school I had my friends 
and stayed with them there. That was cool, but staying at home, 
I have to study, and not even be able to see my friends; I think it’s 
very annoying.  (student, first year of higher school, Italy)
Often we have connection problems. I have some people in my 
class who live in places away from the city, so the connection is 
not always very good. (student, 17 yo, Italy)
Some boys don’t have internet at home, and often some of my 
friends don’t  participate in video  conferences.  One friend was 
only there once, and not now - I don’t know if she comes back. 
(student, 9 yo, 3rd year of school, Portugal) 
These interviewees’ impressions are crucial to an 
understanding of the impact this research can have on 
education, especially in relation to technologies and 
education.
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Interviewees pointed to ‘solutions’:   
1. The change in language becoming 
universal and interdisciplinary; 
2. The role of technology in innovative 
pedagogical practices’; 
3. The interaction with technological 
tools became more familiar and 
facilitated humanised connections 
between people from home and 
schools;
4. The valourisation of the teacher’s 
role as a mediator between teaching 
and learning;
5. The possibility to open up in-service 
training for professionals using 
remote education; 
6. The new use for homes as teaching 
and learning spaces; 
7. The approach between family 
members as a result of remote 
education and the consequent 
redesign of domestic activities; 
8. The need for a change of mentality 
in the face of virtual education’s 
paradigm and the use of 
technology in education, not only 
to access information but also for a 
pedagogical purpose; 
9. The change in routine of houses and 
schools; and, 
10. The school’s role is to adapt to 
new strategies regarding tasks, 
evaluations, curricular activities, and 
other aspects, preparing for post-
pandemic schooling.
They also identified indicators of 
‘difficulties’: 
1. The decontextualisation of curricula 
contents during remote education: 
not dealing with the pandemic and 
isolation;
2. The lack of connection with the 
student; 
3. The strangeness of online tasks as a 
mere reproduction of face-to-face 
learning;
4. The need for pedagogical 
preparation for remote education by 
teachers, parents, and students; 
5. The excessive number of activities 
and limitation of time required to 
carry out remote education;
6. The diversity of activities, the 
excessive number of remote media, 
the lack of access, and scarcity of 
equipment needed to perform day-
to-day remote education; 
7. The precarious nature of schools, 
homes, internet networks, 
equipment, and the general 
unpreparedness to start and 
continue remote education;
8. The problematic relationship 
between schools and families, 
in particular, for families that do 
not have sufficient academic 
background to deal with the 
school’s demand to assist their 
children; 
9. The inconsistencies between the 
support offered to students by 
schools and teachers and their 
needs for remote education; 
10. The lack of human contact 
and sociability during remote 
education;
11. The need for control over 
pedagogical aspects of teaching 
by schools and teachers, especially 
with regard to frequency of activities, 
evaluation, time, performance of 
tasks, and preparation of activities; 
leading to a lack of flexibility of 
exams, students’ autonomy and 
self-learning; 
12. The disorganisation, lack of 
adequate planning, insufficient 
structure, and the misstep between 
online time and the required 
activities;
13. The need for constant and 
consistent dialogue between the 
family and the school;
14. The amount of time, routines and 
materials involved with videos and 
online conferences; and
15. The congested internet network 
traffic. 
Technology
We noted a double meaning in 
respondents’ view on innovation: it 
means improvisation, chaos, uncertainty, 
and bad news; but it also implies 
hope, new technological adventures, 
and learning new ways of acquiring 
knowledge. This reveals an excellent 
opportunity to transform the educational 
system by introducing remote learning 
technologies in schools. 
Improvisation and isolation 
associated with the need for contact 
made the traditional in-person teaching 
necessarily virtual; consequently, 
they needed to decide which vehicle 
is compatible with virtual classes. 
Isolation revealed that access to 
platforms for remote education was the 
‘new deal’ associated with social media. 
Conferencing applications, videos, PDFs, 
and television became part of our routine 
more than we wanted. The simple act of 
sending a link to students by email, was 
contrasted with asking them to open 
a printed book – and this completely 
changed the classroom’s nature.  
The chaos that has settled around 
the world with remote education has to 
do with: 
1. The quality and power of internet 
broadband, which does not support 
the volume of data traffic that has 
become intense with people in 
isolation; 
2. The unpreparedness of schools, 
teachers, and families to deal with 
communication technologies for 
remote education, which requires 
hours of specialised training to be 
effective; 
3. The control of a traditional school 
model by the school and teachers, 
in contrast to an uncontrolled, 
autonomous model that demands 
alternatives from the user, including 
if they will remain online or not; 
4. The tasks proposed in a traditional 
model of face-to-face teaching, 
which are not compatible with the 
online model; and
5. The language established between 
the school and the home causes a 
short circuit, resulting in discontent, 
anxiety, anguish, and stress for all. 
Let’s see what some of the narratives 
about ‘Technology’ tell us:
When we use video conferences, we use 
Drive. It’s the same as Google Meet. It 
is not as good because many people 
are talking and the teacher cannot turn 
off their microphones, and, even when 
everyone is quiet, it cuts out a lot, but it has 
no good quality! (student, 9 yo, 3rd year 
of school, Portugal)
Having to record the voice itself is the 
most difficult thing, so you lose contact 
completely with the teacher. I think it is 
much better to make video calls where 
the teacher asks questions directly. I think 
you lose contact. We’ve never been used to 
doing such a thing... I learned to do some 
things with the computer that I did not 
know how to do, such as some programs. 
I learned to transcribe; I downloaded 
a program to transcribe the videos.  
(student, 17 yo, Italy)
For example, we have to send a document 
saved in PDF, but no one had ever taught 
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us about sending a document in PDF; I did 
not know how to do that, so I always saved 
it normally, you know. Then the whole 
class was sending the document and a 
message came that we could not send in 
PDF and then I had to call my mother to 
help me; then everyone sent an e-mail to 
the teacher saying that we could not send 
it this way, and then she fought with us, 
said that whoever sent the document in 
PDF will have to redo the test, but no one 
had ever taught us, you understand... Now 
I know how to better use the computer, 
and I’ll know how to do things more alone. 
(student, first year of higher school, Italy)
While some challenges are 
universal, most are context specific. 
Technology is one of them. First, we see 
the improvisation, using the resources at 
hand to enable remote education, which 
made the cellphone one of the tools 
with tremendous demand. Secondly 
came the application of social networks 
using communication that changed 
computers’ and phones’ utility, from a 
mere instrument of exchange of messages 
and images, to screens for video-classes, 
meetings, home-offices, webinars, 
teleconsultations, document exchanges, 
links, etc. The technological language 
took over the houses, and suddenly, we 
used mobiles for everything: to buy, sell, 
talk to friends, and study.
The discussions covered a range of 
topics associated with different measures 
outside the house. 
1. Various virtual platforms quickly took 
their place in hands and minds;
2. There are differences and similarities 
between the functions of each 
technological product; 
3. There is chaos involving the use of 
multiple instruments in multiple 
educational tasks;
4. The are challenges in transferring 
technology from school to homes;
5. The use of mobile phone, computer, 
TV, replaced paper through the 
use of digital PDF files and other 
substitutes for the classroom reality 
at home; 
6. The mismatches between 
individuals and the collective 
in using digital images caused 
discomfort to users around sharing, 
presence, and collective attention; 
7. There is strong resistance by 
academic critics to the use of 
technologies as a teaching tool in 
educational settings;
8. There is congestion involved with 
using equipment at home, on 
the internet network, and digital 
platforms simultaneously; 
9. The problems of absence of 
connections, difficulties of access, 
and scarcity of equipment cause 
digital and socio-educational 
exclusion.
As we notice, ‘technology’ 
became the key point in transferring 
education from school to home. The 
unpreparedness for this generated 
chaos, but also allowed for mediation, 
dialogue, study, understanding, learning 
and sharing as alternatives to the 
impasse created by remote education.
Time
Interviewees’ statements emphasise 
‘time’ as this remarkable historical 
moment in which we are living. They 
pointed to the radical change which 
schools have to face post-pandemic, 
called The New Normal. 
The beginning period of isolation 
was frightening, as it involved 
improvisation, uncertainties, doubts, 
and a high level of stress in families. In 
particular, young people expressed their 
difficulties in being forced to move away 
from interaction with their peers, and to 
live under their parents’ eyes, confined 
to homes and social networks. They 
said they spent many hours on their cell 
phones, watching TV shows and movies, 
as ways to kill time.  
Young people explained that remote 
education was a great source of anxiety 
and anguish for them, especially among 
those close to the end-of-school exams 
and entrance to a university, which would 
define their academic and professional 
future. Uncertainties and anger over this 
situation were unanimous.
This is also very heavy for people who are 
finishing the course of studies like me - who 
are in the penultimate year or who are in 
the last year. We already have to choose a 
College faculty without being able to visit it 
or having to do the test online.  Most colleges 
here have tests and these have never been 
done online.  (student, 17 yo, Italy)
‘Time’ emerges in the context of a 
lost period, which we don’t have. This 
is a new movement, when everything 
evolves, and nothing can wait. It is a time 
of constant and rapid change. COVID-
19 brings perplexity: the world remains 
paralysed, streets are empty, households 
full, internet slow, TVs win new subscribers, 
digital platforms hit sky-high profits, and 
the ‘new normal’ is full of adversity. 
However, schools remain; teachers 
become faces on the screen of the 
mobile phone or computer, lives develop 
on social networks. Children and young 
people were forced to a ‘time’ standing 
in front of the screen, and the result is 
fascinating. 
We observed images (below) that 
illustrate how children are behaving in 
the face of remote education. These 
images refer to domestic scenes and 
reveal creativity in the multiple faces of 
children and young people.
Photographs of students in remote education in their homes     Source:  Mattos, 2020.
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We have also selected some cartoons (above) that were 
shared on social networks, which, although exaggerated about 
people’s caricatures, clearly showed differences between 
students and their families in remote education.
These images are iconographic and represent people’s 
views, but the interviewee’s narratives tell other stories. Let’s 
see:
Not all teachers do lessons by meetings; some put a video of 
them talking in the drive and we only have one meeting per 
week that lasts for one hour, for example in Italian  and History, 
to ask questions. The problem is that to transcribe a live video 
of half an hour takes almost more than double the time. The 
workload gets very heavy. In the morning we have more or 
less three lessons from teachers who present by meetings plus 
those who make the connections to answer questions. The time 
you have to give like this studying and transcribing videos and 
exercising - it  gets heavier than going to school.  (student, 17 
yo, Italy)
I have a student in my class. He is far older for the age-group and 
below the level of his classmates in terms of knowledge. My goal 
was to bring [him] closer to me! He participated in everything. 
He stopped walking around the room and paid attention to 
tasks because he knew I’d ask him for answers. We had affection 
for each other. Now, the City School System prevented teachers 
from having virtual meetings directly with the students as a 
resource of remote education. Thus, I prepared the activities on 
video and sent to them through the School Principal. Thus, in 
my mind, I see the class. I see the students accompanied by their 
parents doing their work, but I don’t see [him]. I’m very shocked, 
because I know how [he] is! The family he has! In my routine, I 
got his interest, but he is no longer close to me! [He] is on the 
street. He should not be, but he is! I say it in my videos: I know 
[he] is playing in the street! I know [he] is out of routine! And it 
worries me a lot. His hygiene and health as well as: What is [he] 
learning from remote education? Because when we return, I 
do not know how he will follow his classmates!  (mother and 
teacher, Rio de Janeiro, Brazil)
There is one thing that I think is an essential point for us. [My 
son] studies independently, attends classes, and it’s interesting 
because the teacher asks them to turn on the video, and he 
says: Mom, I’m not going to open the camera! I don’t want to 
show myself! I don’t feel like this!! And I ask: What? You have 
a class!! Don’t you like interacting with your friends? And he 
responds: It sucks! I hate to be online! I know what he wanted. 
He wants to do other things, but with all the limitations of the 
online ‘time’.  (mother, Rio de Janeiro, Brazil)
He does well in the activities, wakes up, stays there, but does 
not find himself a student indoors! He wants to attend the class 
but, simultaneously uses the phone, watches TV, lies down on 
sofa, plays video game. He has doubts, and instead of asking his 
teacher, he calls me. I say: If you were in school, you wouldn’t 
be on the phone!  Wouldn’t be asking me! You would be 
asking your teacher and working! These things happen all the 
time. (mother and teacher, Rio de Janeiro, Brazil)
For me, time is not passing so fast. There still does not seem the 
time to do the things that I wanted to do, but do not give time in 
the same way.  (student, first year of higher school, Italy)
Interviewees’ statements on ‘time’ point to:  
1. Opinions before cameras require an immediate time;
2. Zoom meetings are very stressful for some students and 
teachers, but others ‘change their skin’ in front of the 
cameras and be someone else;
3. Timing limits participation; training is required to know the 
time to speak and how to accurately use correct timing in 
using the ‘floor’; 
4. Being in Zoom means understanding the start and end of 
the time. It’s improvised and individual; it is not like in the 
classroom where time is collective, and bodies transmit 
signs about whose turn it is to speak;
5. Off-camera the single instrument is a microphone that 
insistently calls: Auntie!! Auntie, Mom! Mom! It is the 
student who is a ‘speaker shark’ who wants to get the 
teacher’s and the mother’s attention, while most of the 
other students are kept on hold; 
6. The home routine is playing, circulating, watching TV, 
playing video games. On the other hand, classes require 
concentration and attention. Mothers call attention to 
them, limiting distraction, even in front of the screens.  
Cartoons about inequalities about remote education   Source: social networks over the Internet, 2020.
� �������������������������������������������
�������������������������������������� ��
����������������������� ������������� ������
������������������������������������������
�
� ���������������������������������������������������
���������������������������������������������������������
�������
�
Connect 246:24
One of the mothers said: We are not ‘wasting’ time. We are 
‘spending’ it. We are moving to another time, to other things 
and not missing the education or social life. She concludes: My 
life is in a cast. This feeling paralysed her, with a type of life that 
remote education imposed. But it is also an indefinite time for 
healing, which breaks the contract with the school, interrupting 
life routines. Her voice frames a period of uncertainties and 
impossibilities. Simultaneously, the period defines changes, 
strengthening domestic relations – The New Normal. The return 
to the post-pandemic classroom appears to have positivity in 
chaos.
Enjoy every second you have with grandparents, with uncles, 
with all the people you love. And sometimes we think: ‘I’d 
like more hang out with my friends’, but you already have a 
grandmother, or two grandmothers in life. You’ll have many 
friends but you don’t know how long you’ll be lucky enough 
to have your grandparents at your side. Enjoy every second. 
(student, 17 yo, Italy)
Recommendations
The final recommendations derived from this research are: 
1. Remote education should not imply the transfer of face-
to-face classrooms to the home;
2. Collaboration and dialogue between the parties is one of 
the keys to the development of remote education;
3. Technologies that are in tune with reality, and the 
preparation for their use, are fundamental elements to 
develop remote education; 
4. The focus on human interaction rather than content 
is essential for the schooling process in any teaching 
situation;
5. Changes in paradigms for evaluation, pedagogy and 
instruction are necessary to understand the connection 
and inseparable parts of teaching and learning;
6. Control is replaced by autonomy; instruction by mediation, 
and didactic approaches by self-learning;
7. The continued training of teachers can take place online, 
by interactional and interdisciplinary approaches rather 
than curricular and structured ones;
8. Routines, planning, and organisation are shared from the 
bottom-up, not the top-down;
9. Education systems need to come into line with families’ 
reality;
10. Digital platforms need to adjust to the needs of users in 
real-time;
11. Curricula and programs need to be mediated by the 
school in collaboration with parents and students;
12. The school needs to redefine its role: as the medium 
for sharing and reconciling, rather than controlling and 
punishing;
13. Observing and listening to the student should become 
the norm, where students are considered autonomous, 
critical, transformative, and able to become agents of their 
learning.
Improvisation and chaos imposed by the pandemic on 
remote education reveals that accommodation, adequacy and 
innovation, are the words of order of pandemic times.
Note: We sincerely appreciated interviewees and their families’ 
contributions to sharing those expressions with us in such a difficult 
time.  As well as many collaborators with this paper: Daiane Conti; 
Adriane Araujo and her daughter for transcribing some of the 
interviews; Vera Melis, Isabel Ortigão and Tatiana Fagundes for 
reading the Portuguese version, and Sophia and her parents for their 
patience answering my questions about remote education.   
This article was edited by Roger Holdsworth, 
with permission, from the original research report by:
Carmen Lúcia Guimarães de Mattos 
State University of Rio de Janeiro, Brazil
Valentina Grion 
Università degli Studi di Padova, Italy
Vera Lucia Anselmi Melis Paulillo
Pontifical Catholic University of 
São Paulo, Brazil
Cristina Devecchi 
Northampton University, England
Nishi Mitra vom Berg 
Tata Institute of Social Sciences, India
Contact:    clgmattos@gmail.com
Student Voice Research and Practice facebook group 
www.facebook.com/groups/studentvoicepage/
This open facebook group was initially established by 
Professor Dana Mitra, and is now supported by the work 
of academics, practitioners and students throughout the 
world. It provides a valuable community of people working 
and interested in the area of ‘Student Voice’ - in Australia, 
USA, UK, Italy and elsewhere – as well as access to useful 
resources and examples, and up-to-date information 
about initiatives.  You can easily log on and join the group 
at the above address.
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Every year for 14 years, the VicSRC has held its annual Congress as a face-to-face, often overnight, event. Congress is no conference 
– it’s a multi-day collaboration that brings delegates together from 
across Victoria to plan action to solve the big issues in education and 
learn from each other about student voice.
Early on in 2020, the VicSRC Student 
Executive Advisory Committee, 
counselled by staff, made the call that 
Congress 2020 would have to go online. 
Making the call early was important, even 
though we didn’t know what restrictions 
on in-person events would be like in July. 
We did not have capacity to plan for both 
in-person and virtual events.
Once this decision was made, the 
Congress Working Group (made up of 
VicSRC Exec members, Ambassadors, 
alumni and staff ) established the 
key parameters for designing virtual 
Congress:
1.  Video calls are exhausting - 
keep screen time to the minimum 
possible.
2.  Group work is harder online - 
make the groups smaller to help 
with engagement.
3.  Compulsory fun is rarely fun - 
let delegates do their own 
socialising outside of Congress.
Video calls are exhausting
The Working Group stripped Congress 
back to its core and re-built it to make 
sure there was as little screen time as 
possible. The Action Teams are the key 
part of Congress – these were deemed 
essential, and everything else was an 
added bonus. An extra day was added 
to the program to make sure less time 
would be spent on screens each day. 
All up, virtual Congress ended up being 
only four hours of ‘compulsory’ sessions 
per day. These were mostly the Action 
Team sessions, spent collaborating on 
Action Plans in groups of ten delegates 
and facilitated by VicSRC Exec members 
and Ambassadors.
Group work is harder online
As well as capping each Action Team at 
ten delegates, we built two online learning 
courses to support delegates and their 
Action Teams through Congress, rather 
than relying only on Zoom to engage in 
group work.
The VicSRC is lucky to have a software 
engineer with years of experience in 
human-centred design on staff. Without 
this expertise, virtual Congress would 
not have been possible. Pre-pandemic, 
the VicSRC had already been exploring 
options for creating online learning 
courses and had a learning management 
system lined up for use. The two courses 
Learning from Virtual Congress
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made were a Welcome to Congress course 
giving delegates information about the 
event, background on the VicSRC, plus the 
basics of the Victorian education system 
and advocating for change; and an Action 
Team course, supporting Action Teams 
through creating Action Plans.
Zoom was used for Action Team 
sessions and Zoom Webinar for the 
plenary sessions at the start and end of 
the event. Everything was tied together 
with the CrowdCompass Event App – this 
app has been a part of Congress for the 
last couple of years, and a virtual event 
meant it could be used to its full potential. 
The app included the program of events 
with Zoom links, push notifications when 
things were happening and also served 
as a place for delegates to connect and 
have a bit of fun.
With all this software in use, 
getting delegates set up and confident 
beforehand was a key factor in a successful 
virtual Congress. Onboarding sessions 
for delegates were run before the event 
to help delegates log in and understand 
the platforms they would be using – this 
meant any problems with access could 
be addressed before the event started.
Compulsory fun is rarely fun
The Working Group decided that 
scheduled fun was not a productive 
use of our time. This meant that the 
socialising and connecting between 
delegates happened organically – in 
Zoom chats and Action Team sessions. 
We were surprised by how long Zoom 
chat conversation continued after 
a webinar session finished. The final 
factor of Congress was the dedication 
and energy from the VicSRC Exec and 
Ambassadors facilitating Action Teams. 
With only two days of training, these 
students created fun, engaging and 
productive online sessions with their 
Action Teams. 
The ‘by students, for students’ idea 
of Congress has always been the core 
reason for its success, and this year was 
no different.
From VicSRC Congress 2020 Report
Available at:     https://bit.ly/35GpUlu
�������������
����������������
���������
The VicSRC has released its Learning from Remote Learning Round Two report. This is 
available at: https://bit.ly/3mjaARF
This report builds on the first report from earlier in 
2020, and captures the remote learning experiences of 250 
primary and secondary students from across Victoria in their 
own words. This report adds further depth to the existing 
data collected this year and the quotes from students 
provide the voices behind the statistics.
One of the things students told us was that they 
wanted more regular check-ins with teachers to support 
wellbeing and give feedback about classes and learning. So 
we teamed up with Verso to create a free student check-in 
tool - designed by students! It’s available at https://checkin.
versoapp.com/ and lets teachers check in both during 
remote and face to face learning. Get on it to get off on the 
right foot in 2021!
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Have you applied to be a VicSRC Ambassador yet?
Here’s your chance to learn about student voice, represent the VicSRC, meet key education stakeholders, and better yet, work on the Congress 
priorities to create change in our education system! 
Follow this link to read more about the 
Ambassadors and send in your application: 
https://buff.ly/3klySsk  
Applications will close at 9am on Friday 
29th January 2021
VicSRC Ambassadors are secondary 
school students from all over Victoria who 
come together to create real, student-led 
change in their communities based on 
the 2020 VicSRC Congress priorities.
There are around 50 places for 
Ambassadors in 2021. To make things fair, 
we have a limit of two Ambassadors per 
school.  Any questions? Please email to: 
 ambassadors@vicsrc.org.au
“Being on the Ambassadors has helped me build my 
confidence and has genuinely changed my life”
Naufal
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Dyslexia is something I have struggled with for nearly ten years. Throughout my schooling, I have been labelled as the ‘smart kid’, 
something that I felt I had to live up to throughout high school.
A new year meant explaining my 
dyslexia to another set of teachers, and 
feelings of dread that filled my head. “Am 
I being needy by telling them?” and “My 
dyslexia only affects my English; surely we 
can save some time by not telling my maths 
teacher” were questions I asked myself a 
lot in Years 6, 7 and 8. As someone who 
hid their dyslexia from peers for a lot of 
their childhood years, being honest and 
open with teachers and classmates about 
my learning disability has been something 
I have had to adjust to.
So why did I hide my dyslexia?
There are many reasons. The fear of 
judgement from classmates and teachers, 
lack of understanding and education 
around what a learning disability is, and a 
box that I would potentially be placed in 
were the things that scared me the most. 
I worked hard in class and was doing 
reasonably well; there was no reason to tell 
anyone. For years I flew under the radar, 
occasionally letting it slip in conversations 
about my diagnosis, instantly regretting it. 
“But you’re so smart!” people would say. As 
if dyslexia is a synonym for ‘unintelligent’.
Something that I hear a lot is: 
“I can’t spell/read/write well; I think I have 
dyslexia”.
Dyslexia is a neurodivergence, a 
difference in the way the brain functions, 
not an infectious disease that you can 
suddenly catch. It makes me really upset 
when people say these things to me or 
others with dyslexia. You wouldn’t go up 
to someone with a paralysed stomach 
and say “I feel sick sometimes when I eat 
too” because that would be degrading 
their illness.
It’s the same with dyslexia; you 
telling me that you think you “definitely 
have dyslexia” makes me feel as though 
my years of struggling and countless 
hours of studying are absolutely useless. 
It hurts when someone uses ‘dyslexia’ 
to express how they aren’t good at 
something.
The lack of conversation around 
learning disabilities is something I have 
noticed as I have gotten older. I find 
myself having to explain my disability 
to grown adults and teachers. Everyone 
is different in how their dyslexia affects 
their learning and daily life, but surely 
we as a society should have a clear idea 
about what dyslexia is, how it affects 
learning and how we can support 
people of all ages with dyslexia?
We have all the resources we need 
to learn about these conditions, but we 
still stereotype people with dyslexia as 
unmotivated, unengaged, lazy. Some 
of the media representation around 
dyslexia has done more harm than 
good, too. I remember one Disney show 
that had a main character pretend to 
have dyslexia to get extra time for a test 
because of their failing grade. I wish that 
were all I got with my dyslexia...
Now that I’m older, I wish I was more 
honest with my peers and teachers about 
my dyslexia when I was younger. Not 
talking about it made it this taboo thing 
that couldn’t be talked about, a forbidden 
topic that would send butterflies to my 
stomach when I had to talk about it. 
My dyslexia has given me life skills 
that others have to actively work on. 
I used to think that dyslexia was a life 
sentence and I would never ‘get better’ or 
be able to go to university or get a job. 
As the years have passed, I have learnt 
how to use it to my advantage and make 
sure that I’m getting the most out of the 
special considerations that I’m eligible 
for.
For those who have just been 
diagnosed or are flying under the radar, I 
promise you that it gets better. Speaking 
about how you learn and understand 
things with your teachers is the best 
decision you will make. Don’t suffer in 
silence. Even if you are doing okay in 
school, talk to your teachers. I know the 
feeling of dread before a test, how the 
‘what ifs’ of dyslexia will play with your 
mind. It can be scary not knowing how 
people will react to it. Will they play it 
down, shrug it off? Will they think less of 
me?
But remember: having dyslexia is 
a superpower that only a few people 
have. Its only a weakness if you let it be.
Clare
VicSRC Student Editorial team
Student Voice Hub
https://studentvoicehub.org.au/blogs/
PSA: Please stop telling dyslexic 
people you think you have dyslexia
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The VicSRC Ltd receives funding 
support from the Victorian Department 
of Education and Training.  
It can be reached on 0436 476 612   
or by e-mail: info@vicsrc.org.au
To sign up to the VicSRC  
online e-newsletter ... visit: 
http://www.vicsrc.org.au/
Thinking about becoming a VicSRC Partner School? 
Wondering what it’s all about? Here’s what it means.
Share our vision
Being a Partner of Victoria’s peak body for school-aged 
students connects you with a community committed to a 
student-focused education system.
Together we pursue positive change in our education 
system through advocacy in schools and communities. 
We collaborate with schools, students, educators and like-
minded organisations to empower all student voices to 
be valued in every aspect of education.
Stay informed
As a peak body, we are on the ground every day 
supporting and empowering student voice in schools, 
with students and with educators.
We keep our Partner Schools up to date with all 
the latest news, innovations and opportunities through 
regular communications designed to support you to 
empower student voice. When we produce new resources 
and tools, our Partner Schools are the first to know.
Add your story
We share best practice student voice. Celebrate your wins 
and share your learnings with schools across Victoria!
Support student voice
We are a student-led not-for-profit organisation; your 
support means we can continue to empower student 
voices in all aspects of education. 
FAQs
Are we eligible to be VicSRC Partner School? 
If you are a recognised school in Victoria – primary, 
secondary, P-12, government, Catholic, independent, 
flexible-learning – then you are eligible! 
How much does it cost? 
It only costs $150+GST per year to be a Partner School. 
We can’t afford $150+GST; can we still be a Partner 
School?  
We are always willing to make our programs as 
accessible as possible! Send an e-mail through 
and we’ll be very happy to discuss your options: 
partnerships@vicsrc.org.au 
Where do we sign up? 
Register as a VicSRC Partner School right here: 
https://bit.ly/3avn5Ek   Once you complete the form 
you’ll receive a confirmation e-mail outlining the next 
steps (please allow 5 business days for confirmation). 
“The Student Voice Hub is a place 
where teachers, students and 
principals can all come together to 
collaborate, get resources and talk to 
people and know what’s happening 
in other schools around the state in 
regards to student voice.”
The Student Voice Hub  
is designed by young people for young people! 
It is a place for students, teachers and everyone who 
is passionate about the opinions and ideas of young 
people. It:
• Showcases examples of best practice through case studies
• Connects schools and organisations passionate about 
students taking action to improve their schooling 
experience
• Provides a safe space for stakeholders to discuss issues that 
matter to them
• Provides resources that support students, teachers and 
school leaders to take action within their classroom, school 
and organisation.
Student Membership is Free!
Student members contribute to blogs, forums and polls, 
as well as access many great resources. Students shape 
the future of the Student Voice Hub; be part of our 
community to have a voice and create positive change.
We are working hard to make this a safe and inclusive 
environment for everyone. Currently under Australian 
privacy laws we require parental/guardian permission for 
people under 15 to register.
https://studentvoicehub.org.au/
 The Student Voice Hub 
was developed by the 
VicSRC with support from 
the Victorian Department of 
Education and Training.
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News and Resources
Donate to support Connect
Connect now has no income except donations and sales 
of literature (see page 36). Even though we are now solely 
online, there are still costs associated with publication. 
By supporting Connect with your donations, you keep 
us going.  
To make a donation to the work of 
Connect, use the form in this issue 
or contact us for bank account 
details to make an electronic 
transfer of funds. 
Join this podcast from the UK-based Phoenix Foundation at:  
https://bit.ly/2UEZn1F
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How to stop the global pandemic of superficial learning
The global pandemic of superficial learning is characterised by the passive acceptance of information, memorisation of isolated and 
unlinked facts, and a lack of opportunity to explore subjects in depth. 
It has resulted in millions being left unprepared for deeper challenges 
beyond passing exams. 
The book ‘A Year of Making and Learning’ came about 
thanks to a community of international educators taking 
collective action against this global challenge. 
The book takes the reader on a restriction-less voyage 
spanning six continents and fifteen countries including 
Argentina, Australia, China, Finland, France, Germany, India, 
Ivory Coast, Kenya, New Zealand, Russia, Togo, Ukraine, 
UK, and USA. In each place, educators share how they go 
about designing impactful learner-centred experiences with 
the creative elements of making – in schools, after-school 
programmes, universities, makerspaces, at home and online. 
‘A Year of Making and Learning’ showcases 20 exceptional 
learner-centred activities and gives practical strategies for 
championing hands-on, deeper learning experiences that 
prepare students for today and the future. And in doing so, 
reminds us that a world effort is required to end this global 
pandemic of superficial learning to benefit learners, local 
communities and the global economy.
This will be the first anthology published by Learning 
Connected, an organisation empowering educators to take 
action and design impactful learning experiences wherever 
they are in the world. ‘A Year of Learning and Making’ will be 
a great read to both accidental and intentional educators. The 
book was launched on 23rd November 2020. 
Contact: 
Farida Danmeri 
Founder of Learning Connected
info@learning-connected.org 
Website:   https://www.learning-connected.org
ISBN (Print): 978-1-9163634-0-3 
ISBN (eBook): 978-1-9163634-1-0 
The latest issue of Democracy & Education is now available online at https://bit.ly/36RuJaO
Democracy & Education aims to 
provoke rigorous, open, and inclusive 
engagement with the challenges of 
educating youth in the pre-K-12 age span 
for active participation in a democratic 
society. This open access journal seeks 
to support and sustain conversations 
that take as their focus the conceptual 
foundations, social policies, institutional 
structures, and teaching/learning 
practices associated with democratic 
education.
Feature articles include:
That’s My Voice! Participation and Democratic 
Citizenship in the Early Childhood Classroom 
by Monica Miller Marsh, Elizabeth A. Kenyon, 
Terri Cardy, and Erin M. West
Public Schools At-Risk: Examining a Century 
of U.S. Media Coverage of “Unsatisfactory 
Student Performance” and the Rise of School 
Privatization by Jeffrey Frenkiewich and 
Joseph J. Onosko
Supporting Students to Read Complex 
Texts on Civic Issues: The Role of Scaffolded 
Reading Instruction in Democratic Education 
by Shira Eve Epstein
The Measure of Youth Policy Arguments: 
An Approach to Supporting Democratic 
Participation and Student Voice by Ben 
Kirshner, Shelley Zion, Daniela DiGiacomo, and 
Ginnie Logan
The Morning Meeting: Fostering a Participatory 
Democracy Begins with Youth in Public 
Education by Rebecca C. Tilhou
The full contents of this issue, including 
a paired response to “That’s My Voice! 
Participation and Democratic Citizenship in 
the Early Childhood Classroom” by Katherina 
A. Payne can be accessed at: 
https://bit.ly/36RuJaO
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I started my doctorate at the UCL Institute of Education UK in my late fifties and did not imagine at that stage that I would end up writing 
a book. I was clear from the start that my thesis was going to be 
something to do with student agency, democratic teaching or pupil 
governance, as these had been important principles throughout my 
professional life. During my forty years in education I have been deeply 
impressed by those teachers and school leaders who really trust their 
pupils and who have developed their pupils’ ability to deep-mine their 
own resourcefulness rather than waiting for the teacher to make all the 
decisions for them.
It’s Our School, It’s Our Time
In her doctoral research, 
educational psychologist 
Geraldine Rowe explored in -
depth the experiences of three 
teachers who were sharing 
classroom decision-making 
with their pupils to some 
extent. Her recently-published 
book, It’s Our School, It’s Our 
Time: A Companion Guide to 
Whole-School Collaborative 
Decision-Making was written in 
response to needs identified  
in her thesis.
I knew from my own experience in 
over 100 schools that classrooms where 
pupils and teachers made decisions 
about curriculum, conduct, resources, 
pedagogy and the environment were 
rare. However, I decided to use my thesis 
to go on a treasure hunt to unearth such 
teaching within my locality. I wanted 
to investigate co-design of learning 
and classroom governance from the 
teachers’ point of view, as teachers 
themselves are key to this practice, and 
very little has been written about the 
teacher experience of such collaboration. 
I used a research methodology called 
IPA (Interpretative Phenomenological 
Analysis) (Smith, Flowers, & Larkin, 2009), 
which involves the in-depth investigation 
into the lived experiences of a small 
sample of participants. 
As soon as I found my first participant 
teacher, Carl, I got going and used in-
depth interviews and classroom visits 
to find out what he was doing, what 
collaborative decision-making (CDM) 
meant to him, how he had developed 
this practice and what it was like to 
be a teacher who taught in this way. I 
proceeded to engage with a further two 
participants using the same technique. 
What I discovered was that not only was 
CDM good for children, it was also good 
for teachers. However, none of the three 
teachers in my study were working in a 
school with any policies relating to CDM or 
pupil voice (they all had student councils, 
but that’s another story) and the tension 
between the participants’ conventional 
(authoritarian) school cultures and 
collaborative classroom practices was 
something that all participants frequently 
raised.
None of my participants had been 
trained in collaborative approaches and 
they lacked exemplars or a theoretical 
framework to support them in their 
work. When I finished my doctorate, it 
seemed like a book was my next step. 
My book contains over 25 stories, all 
examples of CDM with pupils of all 
ages, and endorses the need for school 
leaders to develop a collaborative school 
culture in which CDM can flourish. 
Before I started my thesis, I used 
to run workshops for teachers on Pupil 
Voice and Agency. These were well-
attended and the teachers and teaching 
assistants who participated often 
expressed the view that, although they 
yearned to interact with pupils in a more 
collaborative way, their school system 
was not set up to support this way of 
teaching. This view was reinforced by 
my research, which helped me to see 
that these workshops might be setting 
teachers up for failure, their school 
cultures frequently being at odds with 
their desired, collaborative, teaching 
approach. This all strengthened my 
belief that school leaders need to be on 
board for any meaningful organisational 
change to take place. 
For example, although the teachers 
in my study were giving their pupils a say 
about what went on in the classroom, 
they themselves had no voice in matters 
of school policy and expenditure. 
It’s Our School, It’s Our Time 
highlights what unfortunate things 
can happen when democratic teachers 
are not themselves involved in school 
decision-making, and a chapter is 
devoted to school leadership and 
the development of a collaborative 
organisational culture. Although my 
own study did not involve head teachers, 
I drew on my own extensive experience 
in schools, organisational psychology 
and accounts written by head teachers, 
to offer some thoughts on the role of 
school leaders in enabling co-creation of 
learning in the classroom.
It’s Our School, It’s Our Time has now 
been published by Routledge and my 
next step will be to support school leaders 
who wish to develop more collaborative 
school cultures. Who knows, this may 
even lead to a second book or resource 
co-created with school leaders, teachers 
and pupils.
Dr Geraldine Rowe is a freelance 
educational psychologist based in 
Buckinghamshire, UK. She is happy 
to be contacted for discussion and 
collaboration around whole-school 
collaboration. See her website for contact 
details: https://pupilparticipation.co.uk 
Reference
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Interpretative Phenomenological Analysis: 
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In my latest article about co-creation and student voice, we give an overview of practical tips for teachers, learners and institutions on 
how to implement co-creation in practice. We also elaborate on the 
advantages of co-creation, for those who are directly involved and also 
for the wider educational community. The article is freely available on: 
https://bit.ly/2JhiigW 
Practice points
• Through co-creation, teachers and learners get a better understanding of 
each other’s perspectives on education. This can facilitate a more positive, 
inclusive and democratic learning environment, increased internal 
motivation, and higher quality of the educational design.
• To enable an open exchange of thoughts and ideas among learners and 
teachers, it is important to ensure psychological safety, where power 
differences between teachers and learners are diminished and trust is 
established.
• Teachers should genuinely listen to learners and be open to implementing 
educational change through shared responsibility with learners. 
Institutions and teachers should encourage learners to contribute 
positively to problem solving in educational design and collaboratively 
develop of solutions to challenges.
• Training in feedback-providing skills among learners and feedback-
receiving skills among teachers can help to improve the quality and 
effectiveness of bidirectional conversations.
• The degree of learner involvement must be aligned with their skills, 
willingness to learn and engage, and earlier experience in co-creation. 
Starting small and gradually increasing in engagement can build 
confidence of participants in co-creation initiatives.
• Connecting and sharing experiences with colleagues and peers who are 
also involved in co-creation can foster mutual learning, and support from 
faculty developers can facilitate the co-creation process.
Karen D. Könings, Serge Mordang, Frank Smeenk, Laurents Stassen & Subha Ramani 
(2020) Learner involvement in the co-creation of teaching and learning: AMEE Guide No. 
138, Medical Teacher, DOI: 10.1080/0142159X.2020.1838464
Co-creation in practice 
Karen Könings
Netherlands
kd.konings@maastrichtuniversity.nl 
Approaches to youth participation in youth and 
community work practice: A critical dialogue
This critical dialogue on ‘youth participation’ is a timely contribution to the body of knowledge. It succeeds in 
illuminating an underpinning rationale while also delivering 
practical advice on the process of involving young people in 
decision making. 
Dr Tim Corney, as moderator, provides a series of provocative 
questions to an international panel of experts: Robyn Broadbent, Trudi 
Cooper, Katherine Ellis, Roger Holdsworth, Harry Shier and Howard 
Williamson. He guides the conversation, amplifying and clarifying 
the arguments at key points in the debate. The concept of ‘youth 
participation’, its theoretical methods and models, are examined, and 
current terms such as ‘co-design’ are explored and critiqued. 
The editors, Corney and Williamson, are both highly experienced 
in the field of professional youth and community work, and have 
skillfully woven together the contributors’ responses into a coherent 
and comprehensive treatment of this important topic.  The monograph 
is published by the Youth Workers Association, Victoria in 2020, and is 
available at: https://bit.ly/2Jh8T9g or https://bit.ly/3oazzqP
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The Audits and Tools that have been developed over the last couple of years, 
and published in Connect, are now available 
online as PDFs from the Connect website: 
https://bit.ly/2XVfjh1
You can download these to use with 
teacher or student groups.
Student Voice, Agency, Participation:  
https://bit.ly/2DhMpht
This original document that outlined concepts of ‘voice’, 
‘agency’ and ‘participation’ was initially published in 
Connect 229, February 2018.
Listening Tool:  
https://bit.ly/2rwBnTe
This reflective tool is about being aware of, listening to, 
responding to and acting on students’ voices. It can be 
used by teachers or by student representatives. It was 
originally published in Connect 235, February 2019.
Audit of School Practices:  
https://bit.ly/2KWjnYZ
The Audit provides a comprehensive and structured 
overview of practices around voice, agency and 
participation at classroom and whole-school levels. It can 
be used to discuss what you are already doing and what 
further possibilities exist - and to determine your priorities. 
It was originally published in Connect 236, April 2019.
Student Council Audit:  
https://bit.ly/2DhMjX9
A similar Audit looks specifically at how well your Student 
Council is operating. It is based on an earlier Audit in the 
VicSRC’s Represent! kit, and this version was originally 
published in Connect 237, June 2019.
Audits of Practice
Resource: A reflective toolListening
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Unearthing Why is a collection of stories offering a distinct and hopeful outlook for the future of education. Each 
chapter invites you to consider the complexity and beauty of 
children’s capacity to learn, think and be together. 
Jill McLachlan and Clare Britt’s retellings of their experiences 
learning alongside children in prior-to-school and primary school-
based contexts invite you to join them in considering the deep 
purposes of education: questioning the ‘whys’, just below the surface, 
that inform ‘what’ and ‘how’ you teach. 
Jill speaking, about book, said:  “This book is essentially a collection 
of stories of our experiences learning with young children. The stories in 
each chapter represent our real-life intersection between theory and 
practice. It has been in the living out of our ideals and our thinking that we 
have developed as teachers and reclaimed joy and life in our profession. 
We want to share that with you. Enough has been written about what 
one ‘could do’ or ‘should do’ or ‘might do’. These stories tell you about 
what we did and they are here for you to question, discuss and ponder.”
Perhaps, as they have, you will find yourself looking beneath the 
surface of your everyday and begin (or continue in) asking questions 
that lead you towards new and optimistic ways of being with children 
and living out your teaching with a new measure of dignity and joy.
Unearthing Why is published by The Curious 
Teacher: https://thecuriousteacher.com/shop/buy-book/  or 
https://www.facebook.com/thecuriousteacher It was first 
published in 2015 through Pademelon Press, and has been 
republished in 2020 with a Foreword by Kath Murdoch.
Jill McLachlan:  jill@thecuriousteacher.com
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Connect on facebook 
Connect has a presence on facebook.  Find us at: http://ow.ly/L6UvW
We’ve been posting some news and links there since June 2013, to 
complement and extend what you see in the online version of Connect. 
It would be great if you could go there and ‘like’ us, and also watch there 
for news of each Connect’s availability online - for FREE.
Student Voice is a place for students, teachers, and parents to share and reflect on the ways in which young 
people are being empowered to influence their own earning.
‘Student Councils and Beyond’ 
Online!   FREE!
We’ve almost run out of print copies of the first Connect publication:  
Student Councils and Beyond (from 2005).  And many of the ideas have 
subsequently been reflected in the Represent! kit from the VicSRC  
(see: www.vicsrc.org.au/resources/represent).
So we have made all of Student Councils and Beyond  
(a compilation of articles and resources from many earlier issues of Connect) 
available online for FREE. It can be downloaded (as one document  
or in sections) as PDFs from the Connect website. Find it at: 
www.asprinworld.com/connect
All about Student Action Teams,  
including some hyper-linked mini-case studies, at: 
www.asprinworld.com/student_action_teams
SoundOut is a US-based organisation focused solely on: Student Voice, Meaningful Student 
Involvement, and Student Engagement.  They have just refashioned their website, offering resources 
at: https://soundout.org/
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Connect Publications: Order Form 
Tax Invoice:       ABN: 98 174 663 341
To:   Connect, 12 Brooke Street, Northcote  VIC  3070 Australia
 e-mail:    r.holdsworth@unimelb.edu.au
Connect Online Subscription (all 6 issues annually e-mailed to you FREE):   
Simply provide your e-mail address (below or by e-mail) and name and phone number (in case of bounces).  
There is no cost; however donations to support Connect’s work are appreciated and acknowledged.
❐ I enclose a donation to support the work of Connect. 
         A:   Donation to Connect:    $...........
Connect Publications:           normal price       Connect subscriber price 
... copies Student Action Teams      $30  $25*      $ .............
... copies Reaching High (with DVD)   §    $30  $25*      $ .............
... copies Reaching High (without DVD)    $20  $15*      $ .............
... copies Switched On to Learning  (maximum of 10 copies per order)   $  6  $  5*      $ .............
... copies Democracy Starts Here       $  6  $  5*      $ .............
Publications available from Connect:        normal price        Connect subscriber price 
... copies Foxfire 25 Years      $20  $10*     $ ............
... copies Sometimes a Shining Moment    (1 available)   §  $20  $10*       $ ............
... copies A Foxfire Christmas   (1 available)   §    $20  $10*       $ ............
... copies Foxfire 9   (1 available)   §     $10  $  5*       $ ............
... copies Students and Work (maximum of 10 copies per order)   $  6  $  5*        $ ............
... copies SRC Pamphlets Set    (2 sets available)   §    $  6  $  5*      $ ............
(§ check availability before ordering;  * discounted rate for subscribers to Connect)
         B:  Total for publications:    $...........
NOTE:  all amounts include postage/packaging within Australia (GST not applicable - input taxed)
(Postage:  Outside Australia add $5 per copy of publications             $...........)
Payment and Mailing:
I enclose a cheque /money-order/official order for:  A + B: Total Payment:    $ .......... 
(make cheques payable to Connect;  payment in Australian dollars please; contact Connect by e-mail to make arrangement to pay by EFT on invoice)     
Mailing details: send to:
Name (attention):
Organisation (school etc):
Mailing Address:
(Town/Suburb:)
(State & Postcode:)
Country:
 
E-mail (free subscription):
Phone number:
or: ❐ I am already a subscriber to Connect.
Full Catalogue in 
Connect #217
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Connections
Connect receives many publications directly or indirectly relevant 
to youth and student participation.  We can’t lend or sell these, 
but if you want to look at or use them, contact us and we’ll work 
something out.  
Australian:
ACER Discover (ACER, Camberwell, Vic) November 2020 
Congress 2020: Victorian students’ ideas for change in education 
(VicSRC, North Melbourne, Vic) Congress Report 2020
Diverse perspectives on student agency in classroom 
assessment (Lenore Ellen Adie, Jill Willis, Fabienne Michelle 
Van der Kleij; Australian Catholic University & Queensland 
University of Technology, Brisbane) The Australian Educational 
Researcher Vol 45, pp 1-12; 2018
Empowering students as citizens: Subjectification and 
civic knowledge in Civics and Citizenship Education 
(Adam Brodie -M cK enz ie ,  Univers i t y  o f  M elbour ne, 
Vic) Journal of Applied Youth Studies October 2020 at: 
https://doi.org/10.1007/s43151-020-00023-3
Missing: Young people in Australian news media ( The 
Foundation for Young Australians, Vic) Report: October 2020 at:  
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